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Heraclitus 
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“To be lost is to be fully present and to be present is 

to be capable of being in uncertainty and mystery.” 

Rebecca Solnit,  A Field Guide to Getting Lost 

One who cannot live in the present (Stability) (2019) – Eunhyung Chung 
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Teaching Philosophy 

There is no fixed answer to art. 

Korea, my home country, has a nationwide fervor for education far more intense than 

most others. Academic success, specifically success relative to peers, is touted as the north star 

for a successful and happy life. While this helped catapult the country from poverty into 

prosperity in the post-war era, this has also created a high-pressure, high-stress environment, 

contributing to Korea having the highest suicide rate among OECD countries. Having gone 

through the Korean education system and reflecting, I do not want future generations to 

experience the same thing that I have gone through. I want them to live for themselves, not for 

others. I strongly believe in the healing and uplifting effects that art has and teaching has these 

similar effects. Being an artist and teacher holds a lot of power and responsibility since it can 

change and furthermore, save one’s life since it shapes the way people see the world. Art is 

similar to our lives in that there is no fixed answer. Art enriches our lives by cultivating the 

tolerance that allows us to see the same issue from different perspectives, and by teaching us 

the humility that enables us to find values even in small things and feel grateful. Art education 

is not to teach answers to students, but to help students develop their own attitude toward life. 

But as education globally is becoming increasingly one- dimensional, arts classes gradually are 

disappearing or being deprioritized. A good education in art is crucial to a well-rounded and 

happy life. I will create a healthy educational environment where students can discover their 

true inner values within themselves not comparing with others.  

Learning, extending outside the classroom connecting with the real world 

I sometimes feel that the things we learn in the classroom are disconnected with our 

lives. How can the things we learned in the textbooks be extended to our lives, not just used as 

answers for the exam? The classroom should not be a box that confines children to a boundary 

and disconnects them from the world, but a platform that provides a stepping stone for children 

to move on to the real world. And art is where all the learning meets. We often notice that the 

moment when what we’ve learned really shines is when it is merged with other fields while 

creating the synergy. This is where we find the connections and build constellations of the 

world. I believe that everything is connected. When different disciplines which seem unrelated 

to each other intersect, there the creativity arises, which is exciting and beyond our imagination. 

When learning is combined with the “creative”, “playful”, and “experiential” aspects of art, it 

is a place where one’s knowledge truly becomes one’s own, which can have a life-long impact. 

Active & Individualized Teaching Method 

In my classes, I use combination of different methods like discussion, activity, writing 

or presentation. What I learned from my teaching experience is that when the same style of 

class continues for hours, students become tired and less productive, no matter how interesting 

the content is. When I inserted dynamic activities like demonstrations of casting or 

performance activities in between the discussions or lectures, students were more energetic and 
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productive. When it comes to having a discussion on readings or their works, students were 

more actively speaking when they were divided into small groups, where some privacy was 

guaranteed. Dividing into smaller groups and then gathering them again to share interesting or 

important ideas with other groups works well.  

For the assessment, I evaluate students depending on how much each student 

challenged oneself and progressed during the course. I will not evaluate all students with one 

standard. Everyone has different strengths and weaknesses. Speaking will not be the only 

standard highly appreciated for participation, but writing will also be accepted as another way 

of participation. When students are given grades, I will give detailed comments on what worked 

well and where potential improvement could occur. 

Writing & Individual Meeting – Reflecting on Effectiveness 

In order to measure the effectiveness of any individual class, I utilize writing and 

individual meetings as a crucial component. Writing helps us organize and physicalize our 

thoughts. Sometimes, it helps one to discover something that has not been noticed before, but 

which might be important for one’s practice. It can also be a helpful tool for some students who 

are afraid of speaking in public. For instance, there was one student who didn’t really 

participate in the class discussion. However, we suggested “writing” as another form of 

participation so that those who feel shy speaking up in public could raise their voice through 

written forms. I was surprised how she incorporated her ideas from the readings and other class 

materials into her practice and it made me understand her works a lot deeper.  

In individual meetings, I will have time to have depthful conversations about each 

student’s opinion and concerns. When I was teaching a class, there was one student who was 

sick and missed two classes at the beginning of the semester. All the students were given an 

assignment to upload three daily performances on Instagram every week and the absent student 

was lagging behind other students. Since I was worried if he might get too stressful catching 

up with others, I decided to have an individual meeting with him. In the meeting, I was able to 

know what he was having difficulty with. He was a person who was really thoughtful and 

couldn’t even start work unless it is carefully planned out. After realizing what his difficulty 

was, I encouraged him to consider our Instagram platform as a sketchbook for expressing his 

ideas. I clarified that the expectation for students was not to bring the completed or finished 

work in a traditional manner, but to let them experiment more and challenge themselves to 

experience what they haven’t explored yet. He worked hard to come out of his comfort zone 

and freely expressed his ideas. The relationship between students and teachers should be 

reciprocal rather than hierarchical. In that way, we can teach each other and learn from each 

other not only as a person, but also as an artist. 
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Inclusivity Statement

I was born and raised in Korea, a small country of single ethnicity, so I didn't have 

many opportunities to experience cultural diversity. Because of this, I was educated to grow 

up by believing that virtues considered in Korea are the only answer. However, the world I 

experienced outside the safety bubble was quite different. Sometimes I faced racial 

discrimination for no reason, I couldn't dress freely for being a woman, and I had to 

experience sexism. I was an exemplary student, and within the school, I rarely had the 

opportunity to think about the perspectives of marginalized people. However, as I look back 

from a broader society, I thought that if I had been exposed to the concept of inclusion earlier 

in the small society of school, I would have been able to cope with this situation and better 

understand what it feels like to be in an alienated group. 

Honest and Safe Atmosphere Based on Trust 

The pedagogical value that I value most is creating an atmosphere of class where 

students can “honestly” express their opinions. We sometimes experience a controversial 

topic turning everyone in the critique room into silence. Students don’t know how to address, 

talk about this issue. But as an artist, we hold a lot of power. Through our work, we can 

change the way people think and how they unconsciously see the world. Therefore, we need 

to face productive and responsible opinions, especially on controversial issues. Faculty not 

only teach what art is, but also how to critique it.  

Honesty can occur if there is trust between students or between them and teachers. In 

order to create a comfortable atmosphere where they can trust each other, I will make sure 

that students don't have a fear of “failing”. For a long time, “failure” has long been 

recognized as “sin” and “success” as “goodness”. But in real life, we learn a lot through 

failures and mistakes. Maybe more things than success. If we are afraid of failure not only in 

making art but also in life, we cannot create new things. Thus, I will try to enable students to 

learn from mistakes and grow further, rather than getting frustrated by the mistakes. 
It's not just the degree and the knowledge that students expect from school. They also 

expect long relationships with colleagues, a solid bond or networks. We can build a more 

sustainable long-term community by forming strong bonds between students and faculties. 

Clear Distinction between Being Different and Being Wrong 

The unique thing that can be said that art is the most different from other disciplines 

is that art recognizes diversity. It provides an opportunity to look things from different 

perspective by bringing a variety of perspectives rather than one standard. Embracing 

differences is important. By not only listening to the opinions which are consistent with one’s 

opinions, but also to those that confront one’s ideas, we may learn and grow by taking the 

ideas that are different from what we think, which will lead to much richer conversation. 

As Elliot Eisner said (1979) in his book “THE EDUCATIONAL IMAGINATION”, 

there are not only explicit curriculum, but also implicit curriculum that school teaches. And 

the impact of how schools socialize students is profoundly more powerful and longer lasting. 
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Thus, focusing only on diversity and giving too much freedom can be problematic as well. 

Colleges are significant not only for imparting knowledge, but also for developing students 

into good citizens. Within a given freedom to students, teachers should have the right to say 

what is wrong is wrong, to help students be prepared to enter society.  

Student Empowering Curriculum: Allowing a Sense of Flexibility 

“good teaching is like a dance between teacher and student: a dance in which the child 

leads.” 
Hathaway, Nan E., Smoke and Mirrors: Art Teacher as Magician 

Studios are not led by either the students or the faculty, but are created by 

coordination with each other. Being an active speaker is as important as being an active 

listener. Faculties should always be ready to hear students’ opinions. When students are given 

more freedom of choice, students will feel that their voice matters and that they are an 

important part of the class. I pursue a curriculum that is more adjustable and flexible than a 

permanent and fixed curriculum, and I will be able to change the course content slightly as 

needed. 
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Failure = Sin, Success = Goodness? 

: Learning from the Failure (IDISC) 

Class Information: non-major studio + seminar (Elective) 

Credits: 3 / Capacity: 12 (Sophomores and up) 

Times & Location: M 1:00pm – 6:00pm / Fletcher 203 

Estimated Cost of Materials: $100.00 

Course Description: 

We always seek for perfect and complete things. However, our lives are full of failures, 

experiments, processes, imperfections and unexpected things. Historically and culturally, we 

have long been associated failure with sin and success with goodness. Generally, “failure” has 

been synonyms to a “shame”, “deviation”, “rule-breaking”, “malfunction”, “useless” or 

“imperfection”. However, in the art field, failure can be defined differently. It can open up 

possibilities for uncertainty, getting lost, and deviation. It enables us to bring totally different 

and new perspectives into our works. Through readings, discussions, activities, self-directed 

research and studio production, we will explore how “failure” worked in the contemporary art 

context and find connections with one’s work. Students will be introduced to different activities 

which will let them “fail”, such as making art under physical, financial restrictions or 

challenging oneself to break the rule, and will experience how these tactics can lead us to an 

unexpected result. Throughout the course, students are encouraged to experiment with failures 

and create an art work out of them. We will experience the moment of “transition” when a 

failure turns into a valuable thing. 

Referential Artists: 

Pope L. Cassil, Bas Jan Ader, Marlene Dumas 
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Public Art, A Catalyst for Change (SCULP) 
 

 

 

Class Information: non-major studio + seminar (Elective) 

Credits: 3 / Capacity: 14 (Sophomores and up) 

Times & Location: M 1:00pm – 6:00pm / Main Campus (College Building #542) 

Estimated Cost of Materials: $200.00 

 

 

 

 

Course Description:   

What is the artist’s role in the society? Does art have impact? More and more, academic 

boundaries are blurring and collaboration with other disciplines is drawing attention. Artists 

are not closet philosophers anymore but agents of social change. During the first half of the 

course, we will explore the overview of the public art through readings and videos. By bringing 

artworks outside of the gallery, to the public space, we will learn how art can communicate 

with the public, and how the meaning can be different when brought outside. Based on readings 

and discussions, students will research the social, environmental or political issues they are 

interested in, which will lead to developing these ideas into artwork. Throughout the course, 

we will invite many visiting artists who are working in the field of public art. Students will be 

encouraged to find their own thread to the historical context of public art and create their own 

work. In the middle of the semester, we will focus on developing ideas and making works. We 

will learn how to make a good proposal following a process of research, material experiments, 

making a mock-up model and installation. And at the end of the semester, students will actually 

install the temporary or permanent public art piece on sites, and guide an exhibition tour. 
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Instagram Performance: Virtual Dispersion (SCULP) 

Class Information: Major studio + seminar (Elective) – co-taught 

Credits: 3 / Capacity: 12 (Open to all years) 

Times & Location: M 1:00pm – 6:00pm / Fletcher 203 

Estimated Cost of Materials: $100.00 

Course Description: 

This course will focus on performance art as a way to consider the digital body through 

means of new media, internet, and social media apps. We will be looking closely into internet 

content as a means of dispersion, accessibility, and thinking about the history of circulation of 

digital images. The class will create their own Instagram account where each of them will post 

daily performances with smartphones, Gopros and other methods of recording, with mainly 

‘low-brow’ tech as their tools. The class will discuss the relationship between performer and 

audience through the shifting positions of roles and perspectives. We will be looking at artists 

such as Lil Miquela, Shaye St. John, Pierre Huyghe, Anne Imhof with accompanying readings, 

and videos. Skype talks will also be shown throughout the semesters of artists who are dealing 

with the internet and performances strongly in their practice.  

During the course, students will be asked to cultivate an experimental approach to their 

performance practices. Through weekly assignments, journals, slide presentations, and daily 

performance posting, we will be creating a safe and inspirational environment for collaborative 

working. Students will be expected to participate in workshops and develop their ideas 

cohesively through specific exercises given throughout this course. The goal of course will be 

more aligned to developing a strong concept for the length of the class than producing 

fragmentary works and gain a more distinctive and personal approach to performance. Students 

will gain technical skills in new creative programs and larger understanding and confidence in 

performance through narrative and endurance. 
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Syllabus 

Course Title: Can art change the world? 
: Public Art, A Catalyst for Environmental Change 

Instructor: Eunhyung Chung / echung03@risd.edu 

Department: Sculpture & IDISC / Class Information: Non-major Elective / Studio + Seminar 

Credits: 3 / Capacity: 14 (Open to all years) 

Term: Spring and Fall Semester / Times: M 1:00pm – 6:00pm   

Location: College Building Room 542  

Estimated Cost of Materials: $200.00 

Course Description: 

The advent of new viruses, rising sea levels due to global warming, frequent wildfires, 

increasing garbage mountains, animals endangered by the destruction of natural environment, 

and air pollution are no longer the stories of distant countries. These are our real issues that we 

are facing now. Although some environmental movements have taken actions such as the 

development of environmentally friendly products or efforts to preserve forests and nature, 

most people seem to ignore such problems and continue to postpone our tasks. 

Then, what is the role of the artists? Can art change the world? Throughout the course, we will 

confront this nature crisis and consider how artivist can have an impact on the world. Artists 

are not closet philosophers anymore and becoming as a being that urges social change. During 

the first half of the course, we will learn about public art, especially which raised the awareness 

of environmental issues through readings, discussions and field trips to waste water treatment 

site and garbage dump. And students will be encouraged to research deeply on their own topic 

related to the environmental issues and based on the research, students will be able to install 

their work in the outdoor public space.  

Students will choose between environmental issues (animals are also possible) or 

environmental theories as their research topic and develop their work during the semester 

based on it. They will each choose a site that one wants to work on and will learn to make a 

well-constructed proposal. In the second half of the semester, we will focus on making 

works. At the end of the semester, students will plan a tour for the public art exhibition. We 

will invite audiences and have an artist’s talk about their works. Students who are willing to 

take action on environmental issues are welcomed in the course.  

Related Artists: 

Chris Jordan, Pierre Huyghe, Wang Renzheng (Brother Nut), Takahiro Iwasaki, Olafur 

Eliasson, Jason deCaires, Leah Barclay, Mary Mattingly, Cai Guo Qiang, Gabriel Orozco, 

Paulo Grangeon, Naziha Mestaoui, David Buckland and Allison Janae Hamilton. Also, land 

artists such as Andy Goldsworthy, Robert Smithson and James Turrell, Christo and Jeanne 

Claude, Walter De Maria, Nancy Holt, and Michael Heizer will be introduced.  
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Course Goals: 

▪ To develop own thoughts about the role of art in the face of global environmental

crisis

What is the artist’s role in the society? Does art have impact in the world? By 

questioning what artists can do in the face of global environmental issues, we will 

explore the potential of how art and creative production can raise the awareness of the 

environmental issues. Through research and field trips to waste water treatment site 

and garbage dump, each student will be deeply committed to a certain environmental 

issue that they are interested in, and think about many different ways to express their 

ideas.  

▪ To understand the environmental issues in a broader context and acknowledge

not only the impact, but also the limit of environmental art

We will approach the environmental issues in a broader context such as art history and 

nature, race and inequity, animal and human relationships, and how they are covered 

in media. Also, by learning them in many different ways, like art installation, article, 

scientific article, field trip, or documentary film, students will learn about the 

controversies surrounding them and discuss how “Media can be a message” itself.  

▪ To develop critical thinking from research to an artwork

During the research, students will experience how different forms of media can 

broaden and deepen the audiences’ understanding of work of art. Students will be 

encouraged and challenged to explore different ways to convey their ideas and learn 

how to develop and refine their ideas throughout the course based on their research. 

They will also be introduced to how to write a well-thought-out project proposal. 

▪ To understand and implement a public exhibition as a collaborative project

Throughout the course, students will learn how the collaboration and cooperation can 

bring synergy to artworks. They are open to work individually or collaboratively but 

we will work as a community to help each other in installation, scheduling a tour for 

the public art exhibition and deinstallation. Building a strong trust on each other is 

crucial. 
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Student Learning Outcomes: 

▪ A deeper understanding of the environmental issues through research.

▪ Development of professional practice skills in research, discussion, writing, and

presentation & Various approaches and interpretations of environmental issues

▪ Exploration of various potentials of different media and development of embodying

one’s idea into a work of art & Knowledge of how to write a well-structured and

powerful project proposal

▪ Hands-on experience and skills to install on-site and to implement a public exhibition

with public programming.

Grading Structure: 

▪ Class Participation and Discussion 10 % 

▪ Reflection Journal 10 % 

▪ 3 Major Projects 45% 

- Narrative from a found object (10 %) 

- Artist Research presentation (10 %) 

- Research-based Project Proposal (25 %) 

▪ Final Project 35 % 

Grades will be based on your ability to immerse yourself in the task at hand. We expect you to 

be focused. The grade you receive will be directly proportional to the amount of time, effort, 

and attention you give to assignments and in-class participation. Be ambitious. Challenge 

yourself out of the safety bubble. 

A: Outstanding. A’s are assigned to students whose work demonstrates outstanding ambition, 

skill, effort, invention, and deep immersion in their process.  

B: Average. Meet all the expectations and some level of risk taking. Good participation and 

adequate time spent on assignments and discussions. 

C: Needs Improvement. Work completed without showing a noticeable growth. Work 

performed demonstrates aptitude but little progress, little risk-taking or experimentation. 

D: Needs a lot of effort. Level of work lower than the expectation showing less commitment. 

Minimal time spent on assignments and discussions. 

(Please see the assessment rubric for further details.) 
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Course Methods 

The requirements for the class are as follows. 

- Field trip 2 

- Instructor-led presentation 5 

- Student-led presentation 2 

- Watch videos and documentary films 4 

- Website research 3 

- Reflection journal 4 

- Discussion   Every class 

- Individual Meeting 3~5 

- Final research-based project   1 

ATTENDANCE/PARTICIPATION 

Attendance is mandatory. In-class experience cannot be substituted or replicated in any other 

way. During the scheduled class hours, you are required to be in the classroom and engaged 

in class discussion – no exceptions. If you are going to be absent for a valid reason such as 

sickness, family emergency, accident, please email and contact the instructor in advance 

(within 24 hours). Conflicts with work, other classes are not considered valid reasons for 

missing class or arriving late, unless approved earlier before the class.   

Critique/Class Discussions: 

Attending and participating in critique is absolutely mandatory. Students will need to be 

prepared for class. 

2 unexcused absence = grade drop 

3 unexcused absences = incomplete 

3+ late appearances = grade drop 

Inclusivity and Diversity Statement 

The course will try to cover materials not limited to a specific race and gender. When we 

approach environmental issues in relation to the issue of race and equity, we will delve deeper 

into the views of marginalized groups of people and animals. Throughout the course, resources 

provided in the class can be adjusted according to the needs of students. Creating a safe 

environment that respects each other so that students can speak their voice freely and honestly 

in class is paramount to the development of deeper and broader thinking of students. We affirm 

our respect for each individual and well-being of all our community members. 
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Health and Safety 
Students have a responsibility to take care of themselves and their class members. Health 

should be the priority to be considered. Get enough sleep, and take care of your mental and 

physical health. If you feel you are in serious condition, contact the school health service. 

If you are ill and believe that you are contagious, please do not come to class. For 

excused absences, the doctor's record is accepted. 

Materials  

Please be prepared for class discussions on the readings or videos assigned to class. We will 

mainly use Google Scholar and the school library website for the research. Please contact the 

instructor if you need any access to materials related to the research.  

Course Amendments: 

Course schedule and syllabus are subject to change depending on students’ needs; advance 

notice will be given. 
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Course Structure 

Week 1 

: Environmental Crisis & Nature in Art 

• Introduction

- Introduce syllabus and schedule / Major projects

• Presentation

- What environmental crisis are we facing now? / related theories and issues

- Provide lists of environmental theories and issues

- Introduce Research-based Project Proposal

BREAK (20 Min)

• Presentation

- Nature in Art history / Land Art

• Survey

- Survey on interests in this class, concerns or expectations for this class

• Assignments:

- Explore some environmental theories and issues based on the list provided.

(Students can also choose topics from their own interest.) – Due Week 5

- Survey Due (Upload in student class folder)

Week 2 

: Art as a Catalyst for Environmental Change & How to write a powerful 

proposal? 

• Presentation

- Artists working on environmental issues

- Provide lists of the artists

BREAK (20 Min)

- Presentation on How to write a powerful proposal?

Show examples of artwork proposal (watch a documentary film)

• Group Discussion

- on the reading and documentary film

• Assignments:

- Watch the virtual tour of the Johnston dump (8 min)

https://www.rirrc.org/about/operations/central-landfill-for-trash

- Visit “Resource Recovery” website and explore how Recycling, Composting and

Disposal works.

https://www.rirrc.org/recycling-composting-disposal/what-to-recycle-in-your-bin-cart

- Watch a documentary “Waste Land”(2010) (1h 40min)

https://www.rirrc.org/about/operations/central-landfill-for-trash
https://www.rirrc.org/recycling-composting-disposal/what-to-recycle-in-your-bin-cart
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- Write Reflections on videos and Research  

What were the three things that you’ve found interesting and new? Do some research 

on the local “community dump” in your hometown and compare it with Johnston 

dump. How are they different or similar? 

- Be ready for the field trip. Prepare paper and writing utensils 

 

 

Week 3 

: Field Trip #1 to Landfill in Rhode Island  

 
• Field Trip 

- We will meet in front of Metcalf at 1:10 pm. 

- Landfill Tour with Guide  

 

BREAK (30 min) 

 

• Class Activity 

- During the tour and break time, students will be asked to pick up found objects on 

site.  

• Writing Workshop 

- Students will create a narrative from found objects in a way that can shed light on 

the beauty of small, neglected things.  

• Discussion  

- Reflect on a video, documentary film or the landfill. 

 

• Assignments: 

- Watch World’s Water Crisis (2018) or Poisoned Water 

 https://www.pbs.org/wgbh/nova/video/poisoned-water/ 

- Watch Water Works Pt 2: The Water Life Cycle: Cleaning Wastewater 

 https://www.pbs.org/video/cptv-documentaries-waterworks-pt-2-water-life-cycle-

cleaning-wastewater/ 

- Read Artsy Article “These 10 Artists Are Making Urgent Work about the 

Environment”  

https://www.artsy.net/article/artsy-editorial-10-artists-making-urgent-work-

environment 

 

 

“By drawing on the social histories imbued in our landscapes, Allison Janae Hamilton 

makes it irrefutably clear that when it comes to natural disaster, people of color are 

always on the front lines. Hamilton illuminates how the natural world can expose 

deeply embedded histories of race and inequity”. 

 

- Write Reflections on videos and Reading 

What were the three things that you’ve found interesting and new? 

- Be ready for the field trip. Prepare paper and writing utensils 

 

 

https://www.pbs.org/wgbh/nova/video/poisoned-water/
https://www.pbs.org/video/cptv-documentaries-waterworks-pt-2-water-life-cycle-cleaning-wastewater/
https://www.pbs.org/video/cptv-documentaries-waterworks-pt-2-water-life-cycle-cleaning-wastewater/
https://www.artsy.net/article/artsy-editorial-10-artists-making-urgent-work-environment
https://www.artsy.net/article/artsy-editorial-10-artists-making-urgent-work-environment
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Week 4 

:Field Trip #2 to Sewage Treatment Plant 

 

• Field Trip 

- We will meet in front of Metcalf at 1:10 pm. 

- Sewage Treatment Plant Tour with Guide  

 

BREAK (30 min) 

 

• Class Activity 

- During the tour and break time, students will be asked to pick up found objects on 

site. This will be used for next week’s writing workshop, “Narrative from a found 

object.” 

• Discussion  

- Reflect on videos, documentary film and the reading. 

 

• Assignments  

- Prepare for the individual meeting. We will talk about what topics you want to 

explore for the <Research-based Project Proposal>.  

- Submit the “Narrative from a found object.” 

- Watch a documentary film “My Octopus Teacher” 

- Sign up for individual meetings (25 min each) 

 

Emerging Learning Outcomes (Week 1 ~ 4) 

During the one-third of the course, students will be introduced to various environmental 

issues and public artworks which acted as a catalyst for environmental change through 

lectures, readings and videos. Through two field trips, students will also think about 

approaching this crisis in relation to “race and equity” issues. Students will start researching 

environmental issues which they are interested in and find a thread in the contemporary art 

context.   

 

 

Week 5 

: Human and Animal  

& Individual Meeting  

 
• Discussion 

- on readings 

• Presentation 

- How animals have appeared in artworks in relation to the environment 

- Pierre Huyghe 

- August Krogh Principle (1929) 

 

 “For a large number of problems there will be some animal of choice, or a few such 

animals, on which it can be most conveniently studied.”  
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BREAK (30 Min) 

• Sign-up for the artist research presentation 

- Provide lists of artists who are inviting animals in their works & controversial 

environmental artworks  

- Students will choose one topic and introduce one artist’s works in next class.  

• Individual Meeting (20 min each) 

  

 

Assignments: 

- Prepare for the individual meeting. We will talk about what topics you want to 

explore for the <Research-based Project Proposal>.  

- Each student will choose two artists on the list and give a 15-minute Artist Research 

Presentation. Think about how the works that you chose are linked together with your 

work.  

- See the website below 

http://www.thethirdray.com/installation/environmental-art-or-vandalism-christo-and-

jean-claude-sued-to-stop-their-latest-project/ 

 

 

Week 6 

: Artists and Animals / Environmental Art or Vandalism? 

 & Individual Meeting 

 
• Student led Artists Research Presentation (15 min each) 

- Artists and Animals 

• Individual Meeting (20 min each)  

 

Assignments: 

- Read one of the readings about Shark or DDT 

“Shark fin stories by major media ‘misleading’: Q & A with David Shiffman” 

“The Mosquito Killer” 

- Read “Understanding Media” by Marshall McLuhan 

The Medium is the Message / The Medium is the Massage / “Hot Media & Cool 

Media”   

 

 

Week 7  

: Media and Environmental Movement 

 Is viral environmentalism effective or harmful? 

 
• Student led Artists Research Presentation (15 min each) 

- Controversies around environmental art 

 

BREAK (30 Min) 

 

• Discussion on readings & viral environmentalism 

 

http://www.thethirdray.com/installation/environmental-art-or-vandalism-christo-and-jean-claude-sued-to-stop-their-latest-project/
http://www.thethirdray.com/installation/environmental-art-or-vandalism-christo-and-jean-claude-sued-to-stop-their-latest-project/
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• Assignments: 

 

- Prepare for the presentation on research-based project proposal 

 Topic Research 

Create sketch / collage of project on a photograph of your site 

 Material studies / budget & timeline  

 

Week 8 – MIDTERM (In process critique) 

: Presentation on Research-based Project Proposal  
 

• Presentation 

Research-based Project Proposal (20 min each) 

Ideas for the final  

 

Developing Learning Outcomes (Week 5 ~ 8) 

Students will understand the human and animal interaction and controversies surrounding 

environmental art. They will learn different methods of research and deep dive into their 

topics while thinking about several different ways to express their ideas in relation to their 

research. Students will give a professional presentation a well-structured proposal and refine 

ideas based on the feedbacks.  

 

Week 9 - Work on Final Project 

: Exhibition Planning 1 & Studio Visit 
• Exhibition Planning 1: Work in groups 

- Theme / Poster Design / Brochure Design / Plan a Site - Tour / SNS 

• Studio Visit for Final Project 

• Studio: Work on Final Project 

 

 

Week 10 

: Exhibition Planning 2 & Studio Visit 

 
• Exhibition Planning 2: Work in groups 

• Studio Visits for Final Project 

• Studio: Work on Final Project 

 

Week 11 

: Exhibition Planning 3 & Studio Visit 
 

• Exhibition Planning 3: Work in groups 

- Finalize the plan, and texts for the poster and brochure. They will be distributed and 

posted on SNS for the promotion and exhibition tour.  

• Studio: Working on Final Project 

 

Week 12 – Critique on Final Project 



 

22 

 

Thursday (Feb 6):  Critique on Final Project 

 

• Final Project Due 

Complete installation of work at your site. Be prepared to lead exhibition tours in the 

city and speak to audience about how you came up with the idea and your research in 

relation to your work. Complete exhibition tasks.  

 

Advanced Learning Outcomes (Week 9 ~12) 

Lastly, students will actually install the piece in the site, and the discussion will be made on 

site. Students will plan a tour for the public art exhibition open to public. During the tour, 

they will have an artist talk and will be able to share their interest, processes, and experiences 

with audience. 
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Class Project Proposal 
 

Title: Artistic Translation from Research to Proposal 

 

 
 

Description: 

In this course, we approach the environmental issues from many different perspectives such 

as art history and nature, race and equity, animal and human relationships, viral 

environmentalism and media coverage. During the semester, students will select a topic based 

on environmental issues or environmental theories introduced during class, research them in 

10 different ways, and develop their artwork. This project is composed of two parts: research 

and proposal, and eventually students will give a 20-minute presentation on Week 8. 

 

Research 

In Marshall McLuhan’s book called "Understanding Media: The Extension of Man," he says 

"The media itself is a fundamental message." And even further, he says “Media is the Massage” 

since it can change people’s thinking and behavior in certain ways. Therefore, students will 

select one environmental problem or theory they are interested in and use various types of 

media as research tools. They will choose ten different media including scientific journal, 

article, field trip, or documentary film. At least three of them should be scientific journals on 

Google Scholar. Students will study how environmental issues are covered differently or 

similarly in various media and analyze problems and solutions. It will be used as a base for the 

final project proposals, so a more diverse and in-depth will lead to more interesting and new 

artworks. 

 

Proposal  

Inspired by research, students will create public artworks at the end of the semester. This 

public work can be either temporary or permanent. Students will also learn how to make 

powerful proposals which will include: 

 

 

- Topic research 

- Sketch / Collage of project on a photograph of one’s site 
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- Material Studies 

- Budget & Timeline 

- Installation Plan (Measurement) 

- Reference 

 

Questions to consider: 

• What are the challenges you may face when installing your work on site?  

• If the work is installed outdoors, weather factors such as snow, rain and wind should 

be considered.  

• What makes my proposal so unique that sets it differentiates from others' proposals? 

• Is there an alternative Plan B when things don't go as planned?  

• Are there more environmentally friendly materials you can think of? 

 

Project Goals 

• To explore different approaches of making a persuasive artwork based on scientific 

research  

• To develop the ability to creatively reinterpret the research and express it in artistic 

language 

• To learn how to make a professional and impressive proposal 

• To practice the presentation skills to clearly deliver one’s research and ides.   

 

Project Learning Outcomes    

• Research (10 different media) 

• Proposal for Public Art 

• Presentation on Proposal 

 

 

Assessment  

 

• Basic competency 

- Collecting interesting and appropriate content related to one’s interest 

- Catching the key point that the research data wants to deliver 

- Visualizing ideas based on research 

 

• Advanced competency 

- Finding the meaning behind the research and drawing a connection to oneself 

- Challenging oneself with many different visual ways to creatively communicate 

ideas 

- Clearly delivering one’s journey from researching to ideas\ 

- Carefully considering what material to use (eco-friendly or biodegradable) 

 

• Referential Link 

- Google Scholar  

- Maya Lin “A Strong Clear Vision” (1994) (1hr 22 min) 

- Christo and Jeanne-Claude’s proposal images 

- Marshall McLuhan “Understanding Media: The Extension of Man” 
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Midterm Feedback Form 
 

Course Title:  

Can Art Change the World?: Public Art, A Catalyst for Environmental Change 

Course Goals:  

▪ To develop own thoughts about the role of art in the face of global environmental crisis  

▪ To understand the environmental issues in a broader context and acknowledge not only 

the impact, but also the limit of environmental art 

▪ To develop critical thinking from research to an artwork 

▪ To understand and implement a public exhibition as a collaborative project 

 

 

Please rate the following questions based on the evaluation criteria 1 through 5. 

(1 -> Lowest / Strongly Agree  5-> Highest / Strongly Disagree) 

 

The content of the course is helpful and inspiring. 

1     2     3     4     5  

 

The field trip was helpful in realizing the environmental crisis that we are facing.  

1     2     3     4     5   

 

The assignments were well-designed to develop my critical thinking. 

1     2     3     4     5   

 

The amount of assignments is manageable.  

1     2     3     4     5   

 

The course broadened my perspective (understanding) on environmental issues and art.  

1     2     3     4     5   

 

The feedback from the class was helpful and encouraging rather than discouraging. 

1     2     3     4     5  
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I feel what I am learning in this course is important and it has changed me in some way. 

1     2     3     4     5   

Open Questions 

Are you satisfied with this course? Is there any content you would like to cover more in 

class?  

 

 

 

 

 

Is there content that you find not helpful or unnecessary? 

 

 

 

 

 

 

What do you think needs to be improved with this class? 

 

 

 

 

 

 

Are there any additional comments you want to add? 

 

 

 

 

 

(Thank you for your honest response. These comments will be considered to further improve 

the class.) 
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Critique Statement 

 

“Honesty is the best policy.” 

The most important thing in critique is to create an environment where everyone can 

comfortably and openly express their opinions. We often say that the environment is the third 

teacher. It means that creating a safe, inspiring and inclusive space can be crucial for students 

to open up their mind to even negative feedback as a foundation for greater growth. If the 

purpose of critique is not to judge and hurt each other, but to support each other for their further 

development, students will be able to experience encouragement rather than discouragement. 

There are a few things to keep in mind to create a healthy critique environment. 

 

 

Deferring the artist's statement 

Sometimes the artist's early statement helps the audience to understand the work 

clearly, but it also blocks opportunities for them to view the work from different perspectives. 

Once the artist defines the work, the audience tries to find out what worked well and what 

didn’t, which diminishes the potential of the work. The in-process critique is meaningful in that 

it offers new possibilities by discovering interesting things that one might not have discovered. 

This can broaden the artists’ views and interpretations on their works enabling artists to think 

more deeply about the essentials of their work. 

 

 

Active Listening & Open-minded 

What is as important as clearly communicating your opinion in critique is to actively 

listen to the other person's feedback. Everyone is special and outstanding in different ways. If 

we are stuck in our boundaries and are not ready to listen to other people's opinions, we’ll only 

grow as much as we can expect. But if we are open to others' opinions no matter if it is positive 

or negative, we will be able to strengthen positive feedback into our strengths, and improve the 

deficiencies, eventually finding ourselves developed beyond what we can imagine.  

 

 

Non-hierarchical – Enough Time given for each critique & Circle Setting 

Every opinion is valuable. Critique should not be one-directional where only faculty 

give opinions to students, but multi-directional where everyone feels included and feel free to 

exchange ideas. One of the two simple ways to create such a non-hierarchical environment is 

to give enough critique time, at least 20 minutes, for each student. Many times, we experience 

only faculty talking during the critique due to the lack of time. Peers are the second teacher. 

Since students learn as much from the peers as from the professor, everyone in the class should 

be given an equal opportunity to speak up one’s voice. The other way is to arrange a faculty 

and students to stand equally creating a large circle around the work. This will be a fluid circle 

so that everyone can see the work from various angles. In this way, everyone can feel included 
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and be more concentrated and present in the critique since we can exchange ideas while facing 

each other.  

 

Encouraging rather than Discouraging 

Students often experience that critique is discouraging rather than encouraging. We 

have to rethink the purpose of Critique. Critique is not to attack each other, but to help each 

other move in a better direction. We are supporters, not haters. This last aspect should be 

considered particularly important in Final Critique. Critique, which focuses only on the 

students’ shortcomings, causes them to lose interest. Critique is not the end of the artwork, but 

another beginning. Therefore, at this stage, rather than focusing on pointing out flaws in the 

work, we should focus more on the interesting and powerful strengths and the potential of how 

the work can be improved.  
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Assessment Rubric 

  

Attendance & 

Class Participation 

(10%) 

 

Depth of Research 

and Personal 

Development 

(25%) 

 

Originality of 

Concept and 

Completion 

(35%) 

 

Engagement with 

Course 

Assignments 

(30%) 

 

Outstanding 

(A) 

 

Excellent presence 

in the class. This 

means exemplary 

participation in all 

aspects of the 

course and a deep 

commitment to their 

own development 

and the 

development of 

their peers. 

 

Being ambitious and 

deeply immersed in 

their process. 

Noticeable progress and 

personal growth in 

developing ideas and 

research. Shows some 

expertise in the field of 

study. Research was 

deeply considered into 

the artistic practice.   

 
Bringing new insights 

to the class. Work hard 

to challenge oneself 

and try to get out of 

the safety zone. 

Experimental attitude 

and creative idea. Be 

able to state one’s 

ideas with confidence.   

 
Really worked 

hard on 

assignments and 

discover the value 

of assignments 

more than tasks. 

Find a meaningful 

connectivity with 

oneself. 

 

Average 

(B) 

Good presence in 

the class. Having a 

good impact on the 

class environment 

by providing some 

interesting ideas. A 

good attitude of 

meeting deadlines 

and be on time. 

 

Meets the average 

requirement. Great 

effort and time involved 

in the research. Shows 

little expertise in the 

field of study. Research 

was applied to the 

artistic practice. 

 

Very good work that 

demonstrates growth 

and progress; healthy 

process, good 

participation, taking 

some risk. 

Adequate time and 

effort spent on 

Assignment. 

Didn’t push further 

enough to create a 

meaningful 

connection to 

oneself. 

 

Needs 

Improvement 

(C) 

 

Regularly attends 

class. Seldomly 

participate in class 

discussion and 

having a little 

impact on class 

environment. 

 

Meets the minimal 

requirements. Didn’t 

push further to find a 

connectivity to one’s 

artistic practice. Lack of 

professionalism in the 

field of research. 

 

Work as expected at 

this level but without 

demonstrable growth. 

Work with little 

progress, little risk-

taking or 

experimentation 

 

Minimal time and 

effort spent on 

Assignment. 

Didn’t discover a 

new meaning out 

of the assignment. 

 

Needs  

a lot of effort 

(D~F) 

 

 

Irregularly attends 

class. Showing no 

interest in class 

discussion having 

no impact on class. 

 

 

Work performed does 

not meet minimum 

expectations for 

growth, 

progress, inquiry, or 

critical thinking. 

 

Work lack of unique 

originality and 

creativity. Failed to 

provide a new and 

inspiring perspective. 

 

Not spending 

much time and 

effort on 

assignments. 
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