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TEACHING PHILOSOPHY

This teaching philosophy, to accompany any
aspect or course of my teaching portfolio, aims to
affirm the thinking and beliefs about teaching and
learning that are supported and implemented from
the course description to the final class meeting.
Effective teaching and effective learning happens
when, at the onset, all participants are excited and
encouraged to contribute and thrive in an academic
setting.
To teach is to be excited, encouraging, enthusiastic,
and passionate. Who can successfully learn from
a teacher who does not believe, top to bottom,
in their topic and practice? Ideals for academia
rejuvenate teaching environments and inspire
students. We, as members of the academic
community, have an opportunity, ability, and
responsibility, to cause change. This change comes
as we too learn and adapt our teaching styles
and practices. This change comes as we extend a
yearning for change to our students in our courses,
critiques, and discussions.
There are teaching methodologies—based in
inclusivity—manifested by both activities and ways
of thinking that engage students. This propels
the learning environment forward. My methods
for teaching aim to be diverse and inclusive of
all learning styles. Participants learn differently,
including myself, and learning is enhanced by
approaching material from different perspectives
and tactics. Students learn best when they are
engaged. Students become engaged when they
are presented with a variety of active learning
techniques. Moreover, a non-stale and nontraditional pool of critique strategies including,
but not limited to, basic critique, question-driven
critique, written + oral critique, peer + pair
critique, small groups critique, and casual critique.
Specific strategies supported by this teaching
philosophy include: hands-on demonstrations,
small group work changing members each time,
interactive conversations and space to share,
“quick bite” learning moments paired with
longer assignments, real-world applications, and
occasional free or open-ended tasks. With teaching
methodology implementation, students deserve
to be provided with clear goals and expectations.
Syllabi and accompanying documents must be clear
and detailed.

Printmaking is a unique field where community
is paramount. This is an opportunity space for
empathy and collaboration—key traits for any
successful educator, maker, artist, or art-worlddweller. Printmaking is about layers, meaning,
grouping, assisting, and process. The goals for
printmaking are two-fold. First, printmaking is
a craft-based technical discipline which requires
knowledge and skill-building in print techniques
and processes. Second, printmaking has a
history rooted in message, protest, education,
dissemination, and voice. Printmaking is a medium
for message, content, and conceptual work. The
technical and the conceptual are vital elements.
Historically, for printmaking, there is an agenda to
become a mastery printer and a goal for mastery.
I would argue for exploration and discovery rather
than “mastery”. Beyond this, “mastery” may be an
outdated, non-inclusive, and even aggressive and
unnecessary term.
Some instances where printmaking-specific
teaching objectives may be implemented are:
reflections on contemporary examples, welcoming
demonstrations, community based learning,
peer critique, visual mapping of course themes,
low stakes classroom time paired with longengagement assignments, welcoming messiness
and questions, and assignments that are
forward-thinking, open ended, and available for
questioning.
Exactly why an educator teaches can shift and
change over time and as the educator learns,
continuously and alongside their students.
Teaching allows one person to create and facilitate
positive creative, academic, individual, artistic,
and visual experiences for students. Education
offers a window into new perspectives, ways of
thinking, and the tools to parse through these new
ideas. Education is about growth and empathy.
Continued reflection and adaptability is required
of not only the students, but the teacher as well.
Learning outcomes are excellent ways to track
success in teaching. For my students, the enduring
understanding I most often wish them to come
away with, is that—more often than not—there
are many angles and perspectives to a topic. We
all approach learning and making differently and
there is value in understanding these perspectives.
Moreover, ask questions. Question how things are.
Think ahead. Think beyond. Questioning creates
space for growth.
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INCLUSIVITY STATEMENT

This diversity and inclusivity statement stands as a
contract and commitment that extends throughout
each syllabus and course meeting of my teaching
portfolio. This statement is the platform to
declare my commitments to fostering an equitable
environment in my teaching theory and practice.
In promising an equitable academic space, I
promise a space to increase not only diversity, but
inclusivity as well. Diversity is a first step in many
ways. While integral to positive teaching outcomes,
diversity ensures a seat at the table, though, not
always the much more difficult, inclusion in the
conversation. Diversity gives variety and range—
in gender, sexual orientation, disability, age,
socioeconomic status, ethnicity, race, culture,
and other background characteristics. Inclusivity,
is the act of including. There is no place for
marginalization in a successful academic space.
Affirming to embrace and repeat campus values of
diversity, inclusion, and multiculturalism is the
foundation of a statement to foster inclusivity.
The values of an institution, campus, department,
and classroom operate flawlessly when each set of
standards are matched and upheld by the other.
The strength and breadth of a learning space
composed of learners from different backgrounds
is unmatched—certainly far-and-above learning
spaces stuck in the mud of hegemony and
homogeneity. A learning space of diversity and
inclusivity allows for an increase in empathy, both
individual and societal—micro and macro.
Aiming and attaining to represent a positive
teaching environment, there are commitments
to make and keep to. My pedagogical approach
is rooted in a career-long effort to combat
internalizing inequalities existing in the spaces
beyond the classroom. This effort is evident in
syllabus, in conversation, and in course meeting
times. As teacher, there is a commitment to get
to know, and understand, your students—their
backgrounds, their opinions, their goals. In turn,
a teacher must be open themselves. This fosters
better communication. Moreover, once understood
by you and vise versa, students should always
feel their identity and belonging within a course,
practice, medium, or department. This is for
the teacher to facilitate—with an inclusive and
varied teaching portfolio. Once comfortability is
established, a “growth mindset” must be fostered
by the teacher around academic ability. There is

a responsibility, as teacher, to communicate the
courses high expectations at the onset and provide
students with the support, tools, and space to meet
them.
For implementation—the ways in which to bring
about diversity, inclusivity, and equitability—
accommodations for students will be fulfilled.
Multiple perspectives will paint the course topics
and discussions. Guest artists will not mirror
myself, in person and/or practice. In conversations,
course participants are encouraged to be respectful
in creating an equitable environment of free speech
and the right to make a mistake. Critiques will be
formed respectfully, though, this is not to negate
honesty. Honesty in critique and in the classroom
is integral and well-placed when spoken with
equal understanding. Readings will include many
voices. Active learning and group work will foster a
sense of community. For instance, in printmaking,
exchanges, sharing shop space, sharing press
time, assisting others with complex printing,
and collaborations—‘do a layer and pass it on’
strategies—are ways to achieve an equitable and
respectful learning environment.
Each learning community I lead will draft
community agreements prior to engagement with
course materials. By drafting these agreements,
in a physical and visible way, each member of the
academic community has a clear idea of the terms
we are building community upon. Each member
will be expected to adhere to the community
agreements set at the start of the course. This first
step assures inclusivity is activated. Community
agreements can pertain to any aspect of the course
and will surely differ from group to group.
Equitability and safe space for dialogue is my
pledge. It is my intent to create a space where
students from different backgrounds are wellserved by my teaching portfolio. It is my intent
to supply teaching materials that are respectful
and inclusive of diversities of gender, sexual
orientation, disability, age, socioeconomic status,
ethnicity, race, culture, and other background
characteristics. The students suggestions about
ways to improve the strength of diversity and
inclusivity in my course materials are encouraged
and appreciated. Fostering an “open-door” policy
between teacher and learner is an integral first step
to better communication and learning.
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COURSE PROPOSAL

2d art & design:
formal & conceptual contemporary drawing

Instructor: Breslin Bell
Instructor Email: bbell@risd.edu

Course #

____

Offered

Fall and/or Spring

Format

In-Person

Locations

Drawing Studio

Time

____

Credits

3

Seats

20

Requisites

None

Estimated Cost of Materials

$50

Course Description:
Pairing formal analysis and conceptual thinking in art and design practice is the foundation for well-rounded making. Drawing retains an enduring value today. Drawing enjoys a wider definition today, surpassing
the preliminary ‘still-life with charcoal on paper’ or ‘scaled landscape
with perspective’. “2D Art & Design” is composed to introduce students
to the techniques and tools for making, thinking, and conversing about
art. Making is one part hands-on-skills and one part critical thinking. Formal analysis enhances techniques and skills while conceptual
analysis fosters a content-based language around art and art-making.
Drawing from this course will serve as a gateway to a rich and visually
researched art-making practice. Art, design, and craft are experimental
practices that require qualitative research and reflection.
Makers will exercise the fundamentals of visual and conceptual language through hands-on activities, sequential assignments, and group
critique. Assignment concepts will be originally pre-formed and later in
the semester generated by the student. Earlier projects will arc quickly between class meetings while later assignments will span weeks of
making. “2D Art & Design” builds in time, as a progression, from the
basic beginnings to the deeper intricacies of drawing—drawing that
represents the current contemporary art and design practices which are
vast in style, material, technique, theme, and aesthetic. An awareness
of contemporary art-making practices will be incorporated into course
material.

breslin bell

7
COURSE PROPOSAL

advanced seminar:
storytelling & narrative to decolonize the canon

Instructor: Breslin Bell
Instructor Email: bbell@risd.edu

Course #

____

Offered

Fall or Spring

Format

In-Person

Locations

Seminar + Studio

Time

____

Credits

3

Seats

10

Requisites

None; Elective; all majors/nonmajors, Seniors & above

Estimated Cost of Materials

$75

Course Description:
Is there a responsibility for a maker to learn, consider, and question
the art historical foundation of both the formal and conceptual spaces
they inhabit? In every medium, craft, idea, and visual there is a canon
cemented prior to the today. It is a makers decision to uphold or deconstruct the canon—what has been established as crucial, exemplary, and
of the upmost importance. The canon was embedded within us early on.
We learned it without even knowing we were learning it. What now?
How may we access canon peripheries? Exploring ways to decolonize a
canon seeped in colonial systems is a step taken toward more inclusive
storytelling in art. Storytelling, truth(s)telling (lowercase “t” + plural),
has the ability to address, even usurp, a canon. This may be achieved by
re-telling, un-telling, de-telling, new-telling, and non-telling of certain perspectives. This course may not go so far to say a canon is equal
to violent bias, yet, bias is an inherent element to deciding who or what
makes “the cut”.
Through readings, formal and conceptual analysis, dialogue, research,
and individual studio practice and critique, artists will gather language and visuals for addressing course content. A variety of mediums,
befitting of a developed multidisciplinary practice, will be embraced
and encouraged. Mediums may range across all departments. Chose the
media that best serves your concept and practice. Assignments will occur on a weekly, then bi-weekly, then multi-weekly basis as the course
progresses. Assignments will become more in-depth and long-term.
Assignments will be student-driven, meaning the course structure will
mold to each makers individual goals and progress which are expected
and encouraged to be rich and challenging. By approaching and questioning our canons, we may better understand art narratives and our
place within them. Messiness encouraged. Questioning imperative.
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8
COURSE PROPOSAL

letterpress:

word as image: language-based practice

Printmaking Department
Rhode Island School of Design
Instructor: Breslin Bell
Instructor Email: bbell@risd.edu
Office Hours: Tuesday, 1:00pm-3:00pm
Course #

PRINT 4640

Offered

Wintersession 2021

Format

Remote

Locations

Canvas, Zoom, Are.na

Time

1:00pm-6:00pm EST

Schedule

Schedule B

Credits

3

Seats

12

Requisites

None

Estimated Cost of Materials

$200 (Reimbursed),
$60-80 (Student Expense)

Course Description:
Conceptually and formally, “word as image” may be applied to theory,
craft, design and fine art. Built with remote learning in mind, Letterpress: Word as Image is a sibling to the Printmaking Department’s
letterpress courses. The working definition for letterpress in this course
will be “printmaking = text-based design = craft = fine art”. We will explore various examples and experiments of text-based works on paper.
Word as image may be approached through many “at home” mediums
and processes: draw, stamp, monotype, digital, stencil, linocut, serigraph, collage, weave, and collagraph. We will address a variety of topics
including type-based brainstorming, collage & craft, typography &
abstraction, languages, book arts, and sequential works.
This course aims to serve as a space to have conversations about poster,
protest, agenda, propaganda, dissemination, language, and movement.
This course aims to center BIPOC, LGBTQIA+, and women artists. Considered artists include Nicholas Galanin, Jenny Holzer, Barbara Kruger,
Glenn Ligon, Lorna Simpson, and Hank Willis Thomas.
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letterpress:

word as image: language-based practice

Printmaking Department
Rhode Island School of Design
Instructor: Breslin Bell
Instructor Email: bbell@risd.edu
Office Hours: Tuesday, 1:00pm-3:00pm
Course #

PRINT 4640

Offered

Wintersession 2021

Format

Remote

Locations

Canvas, Zoom, Are.na

Time

1:00pm-6:00pm EST

Schedule

Schedule B

Credits

3

Seats

12

Requisites

None

Estimated Cost of Materials

$200 (Reimbursed),
$60-80 (Student Expense)

Course Description:
Conceptually and formally, “word as image” may be applied to theory,
craft, design and fine art. Built with remote learning in mind, Letterpress: Word as Image is a sibling to the Printmaking Department’s
letterpress courses. The working definition for letterpress in this course
will be “printmaking = text-based design = craft = fine art”. We will explore various examples and experiments of text-based works on paper.
Word as image may be approached through many “at home” mediums
and processes: draw, stamp, monotype, digital, stencil, linocut, serigraph, collage, weave, and collagraph. We will address a variety of topics
including type-based brainstorming, collage & craft, typography &
abstraction, languages, book arts, and sequential works.
This course aims to serve as a space to have conversations about poster,
protest, agenda, propaganda, dissemination, language, and movement.
This course aims to center BIPOC, LGBTQIA+, and women artists. Considered artists include Nicholas Galanin, Jenny Holzer, Barbara Kruger,
Glenn Ligon, Lorna Simpson, and Hank Willis Thomas.
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LETTERPRESS: WORD AS IMAGE: LANGUAGE-BASED PRACTICE

goals of
course

• To introduce and engage student
implementation of printmaking
techniques
• To expand upon printmaking and
community-based practices of
collaboration, in both practice and
conversation
• To contextualize, understand, and
question canons, focussing on textbased art
• To increase awareness of
contemporary BIPOC (Black,
Indigenous, Person of Color),
LGBTQIA+, and women artists who
include word, text, and/or language in
their practice.
• To inspire and create a deeper use of
language, from artist statement to
sketchbook to artwork, in student’s
fine art practice
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LETTERPRESS: WORD AS IMAGE: LANGUAGE-BASED PRACTICE

learning
outcomes

• A widening technical range exhibited
in printmaking skills, across
introductory mediums, within the
scope of at-home-studio-making
during remote learning
• An introductory comprehension of
art history—both canon-based and
periphery-based—of contemporary
text-based work
• A generative engagement in critical
analysis—individually, one-on-one,
and in a group setting—of students
own art alongside course concepts
• A comfortability, confidence, and
agility in engaging text in your
practice
• A capability in conceptual thinking and
language for creating and critiquing
a diverse spread of text-based
contemporary art
• An improvement of inclusivity and
awareness of ones practice within the
scope of using word as image
breslin bell
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Learning
Outcomes
of Course

course evaluation
Category

Application Development Percentage

A widening technical
range exhibited in
printmaking skills,
across introductory
mediums, within the
scope of at-homestudio-making during
remote learning

Technical Skills

Demo
Experiment

EMERGING
WEEKS I-IV

25%

An introductory
comprehension of
art history—both
canon-based and
periphery-based—of
contemporary textbased work

Contemporary
Application

Reading
Discussion
Artist Response

EMERGING
WEEKS I-IV

10%

A generative engagement in critical analysis—individually,
one-on-one, and in a
group setting—of students own art alongside course concepts

Critique Skills

Critique

DEVELOPING
WEEKS V-VIII

20%

A comfortability, confidence, and agility in
engaging text in your
practice

Implementation Experiment
Assignment

DEVELOPING
WEEKS V-VIII

25%

A capability in conceptual thinking and
language for creating and critiquing
a diverse spread of
text-based contemporary art

Conceptual
Knowledge

ADVANCING
WEEKS IX-XII

10%

An improvement of
inclusivity and awareness of ones practice
within the scope of
using word as image

Practice Growth Assignment
Individual
Meeting
Final

ADVANCING
WEEKS IX-XII

10%

Artist Response
Museum Visit
Assignment

breslin bell
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COURSE
GRADING
RUBRIC

Research
Basic
-

Research
Advanced
+

Studio
Advanced
+

Student is active, involved, and in
attendance to all virtual meetings.
Student shows a commitment to
the goals of the course. While their
studio work and development are
visible and successful, the studio
lacks connecting their work to the
course and assignments. There is
little student engagement with research projects, readings, discussion,
and dialogue about theories. Student
could improve their engagement with
peers. Student abides by community
agreements.

Student is active, involved, and in
attendance to all virtual meetings.
Student shows a commitment to the
goals of the course. Student draws
active connections between the core
out-of-class-time assignments and
class time activities. Student achieves
successful completion of course
assignments that exhibit effort and
dedication to growth and learning.
Student is engaged with peers and
participates in critique, discussion,
and dialogue regularly while not
dominating the conversation to ensure a respectful class environment.
Student abides by the community
agreements set by the instructor and
students.

Studio Basic
-

Student has poor attendance and/
or participation in virtual meetings.
Student exemplifies little commitment to course goals. Student is
unsatisfactory in the completion of
course assignments and shows a lack
of growth and effort. Student does
not actively engage with peers in critique or discussion. Student has broken a few community agreements.

Student is active, involved, and in
attendance to all virtual meetings.
Student shows a commitment to the
goals of the course. Student struggles to draw active connections
between the core out-of-class-time
studio-based assignments and class
time activities. Student achieves
some success with course assignments while lacking studio-specific growth. Student is engaged in
critique, discussion, and dialogue
regularly and abides by community
agreements.

ACADEMIC CODE OF CONDUCT
Students engaged in remote learning are expected to abide by RISD’s Code of Student Conduct and Academic Code of Conduct just as they
are in face-to-face classrooms and studios. Moreover, given the additional potential for breaches of privacy, misuse and theft of intellectual property, and academic integrity issues posed by online learning, students are also required to follow the Student Code of Conduct for
Remote Learning and RISD’s one-pager on Zoom Etiquette.
ACCOMMODATIONS
Rhode Island School of Design is committed to providing equal opportunity for all students. If you are a student with a disability that may
require accommodations to complete the requirements of this class, I encourage you to discuss your learning needs with me during the
first week of the term. Once an approval letter from the Office of Disability Support Services is submitted, accommodations will be provided as needed. For more information on how to receive accommodations, please contact Disability Support Services at 401 709-8460 or
disabilitysupportservices@risd.edu.
EQUITABLE ENVIRONMENT & INCLUSIVITY STATEMENT
The RISD community is dedicated to the advancement of knowledge and the development of integrity. In order to thrive and excel, this
community must preserve the freedom of thought and expression of all its members. A culture of respect that honors the rights, safety,
dignity, and worth of every individual is essential to preserve such freedom. We affirm our respect for the rights and well-being of all
members.
Very little in the art/academic/etc. world is equitable, diverse, and inclusive. However, it is my intent to create a classroom space where
students from different backgrounds are well-served by the course. It is my intent to present materials and activities that are respectful
of diversity: gender, sexual orientation, disability, age, socioeconomic status, ethnicity, race, culture, and other background characteristics. Diversity is a first step in many ways. While integral to positive teaching and learning outcomes, diversity ensures a seat at the table,
while inclusivity, ensures a voice at the table. Your suggestions about how to improve the value of diversity and inclusivity in this course
are encouraged and appreciated.
breslin bell
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Hank Willis Thomas, Colonialism and Abstract Art, 2019

Whitewalling: Art, Race & Protest in 3 Acts, Aruna D’Souza, 2018
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Readings for Class Discussion:

-

“Hank Willis Thomas’s Colonialism and Abstract Art: The artist reimagines Alfred H. Barr’s “Cubism
and Abstract Art” diagram.”, Hank Willis Thomas, Sarah Meister, MoMA, September 15, 2020, https://
www.moma.org/magazine/articles/421

-

“Out of Line: Nicholas Galanin Rejects the Traditional/Contemporary Binary”, Walker Art Center,
Minneapolis, MN, Mar 26, 2018, https://walkerart.org/magazine/nicholas-galanin-indigenous-artcontemporary-traditional

-

“The Limits of Text and Image: Glenn Ligon at the Whitney”, Rachel Wetzler, Hyperallergic, May 3,
2011, https://hyperallergic.com/23800/glenn-ligon-whitney/

-

“Lorna Simpson Searches for Meaning in the Arctic Ice: Darkening, an exhibition of Lorna Simpson’s
glacial paintings, submerges us in an icy desert largely devoid of language and far from human
habitation.”, Seph Rodney, Hyperallergic, June 20, 2019, https://hyperallergic.com/505671/lornasimspon-searches-for-meaning-in-the-arctic-ice/

-

Whitewalling: Art, Race & Protest in 3 Acts, Aruna D’Souza (Act 2, p. 64-103)
[PDF provided]

Independent, Self-Guided, & Outside of Class:
reading & research for artist responses

18

assignments

I. Brainstorm: Mapping Thought & Creativity
In this first assignment I ask you to revisit the beginning of the creative process and the path to art making,
The Storm of Creativity. Analyze your own process: brainstorming, sketching, note-taking, mapping, cataloguing, collecting, list-making, poetry, writing, titling, drafting. How does your process, especially textual
elements, influence the imagery you create? How can these mediums of type be incorporated into your work?
Create a work that implements one or more of the aforementioned ways of mapping thought and creativity.

II. Collage: Fine Art, Graphic Design, and Craft
Making a collage is to collect, combine, and associate. Collage is often paired with typography and symbolism.
Collage art can be found low or high—from a K-12 art education project in a museum to a collage installation in an art gallery. Within the medium of collage, what conversations can we have about the relationships
between fine art, graphic design, and craft?
Create a collage work.

III. Typography and Abstraction
Typographic abstract art pairs the clarity of type, language, and information dissemination with the complex
and theoretical ideals of abstraction. How is text universal, or not? How is abstraction universal, or not? How
can an artist balance using text and abstraction in a single work? Perhaps by abstracting type. Perhaps by
coding abstraction.
This assignment will be our class print exchange where you will edition a type+abstract work in a postcard
format to be mailed to the class by the end of Wintersession. Postcard size is 3 1/2-4 1/2 inches high by 5-6
inches long. It is recommended to use a sturdy substrate that can survive being mailed. Edition size is class
size (12) + one for instructor, 13 minimum. Variable editions are acceptable as this course requires adapted
printing processes.
Create a small edition of works that use typography and abstraction.

IV. Languages
Language is a system or method of communication used by a community. Language can be either spoken
or written. Where do the limits of language lie? I aim to welcome less conventional definitions of language:
slang, sign, computer, non-verbal etc. Can we, as artists implement languages we are not ourselves fluent in?
This question is related to the discourse on art-making about a struggle not your own. For this assignment,
and with our practices in general, we want to avoid appropriation. Do your research and be respectful. We are
fortunate to have more than one means of communication, more than one voice, more than one perspective.
A diversity of language, as with a diversity in art-making, offers a plethora of ways to access understanding,
meaning, empathy, and knowledge.
Create a work that includes two or more languages.

breslin bell
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assignments

V. Final: Sequential Works
The final assignment combines the course concept of word as image with the format of sequence. Your work
could be either a book, an artist book, a deconstructed or reformatted book, or a series of works on paper.
With this assignment we consider how a collection of words and images can carry the message of your content. How will you reveal the next bit of the story? How does repetition play into a series?
Create a proposal for the final.
Create a work in a book format or series of works on paper.

Small Assignment:

Artist Response
By class two, choose an artist from the given list—plus an additional artist of your choosing not on the list—
who uses text and/or language in their work. There will be a sign up available to avoid repeats in the interest
of including as many voices as possible. By class eleven, write two responses, written works, poetry etc. (~1
page each) about the two artists you have chosen. Share in class, use images. This assignment requires some
reading, research, and virtual close looking.
Create a written work.

Artist List:
Examples + Points of Departure: https://www.are.na/breslin-bell/word-as-image-artists

David Abel
Rosa Acle
Noel W. Anderson
Ria Brodell
Lenka Clayton
Tatyana Fazlalizadeh
Ian Hamilton Finlay
Nicholas Galanin
Romano Hänni
Hannah Höch

Jenny Holzer
William Kentridge
Barbara Kruger
Glenn Ligon
Peter Liversidge
Ann Lovett
Tatiana Parcero
Werner Pfeiffer
Adrian Piper
Gala Porras-Kim

breslin bell

Hayal Pozanti
Kameelah Janan Rasheed
Heather Marie Scholl
Lorna Simpson
Cauleen Smith
Jaune Quick-to-See Smith
Joan Snyder
Sarah Sze
Parviz Tanavoli
Hank Willis Thomas
Carrie Mae Weems
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Wintersession
B Schedule

Monday

Tuesday

Wednesday Thursday

Friday

Week I

11th

12th

13th

14th
1:00-6:00

15th
1:00-6:00

Week II

18th

19th

20th
1:00-6:00

21st
1:00-6:00

22nd
1:00-6:00

Week III

25th

26th

27th

28th
1:00-6:00

29th
1:00-6:00

Week IV

1st

2nd

3rd
1:00-6:00

4th
1:00-6:00

5th
1:00-6:00

Week V

8th

9th

10th

11th
1:00-6:00

12th
1:00-6:00

breslin bell
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course
calendar
<->
course
detailed
weekly
schedule
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Week I. Monday January 11th - Friday January 15th
Thursday January 14th

Class #1
— Introductions
Name (Preferred Name), Pronouns, Department, Year, Place You Call Home
Printmaking experience?
Who’s the FIRST artist you think of when you think “text-based work”?
What makes “text-based work” successful?
What does word as image mean to you?
— Introduction to the course, syllabus, schedule, and platforms
— Overview & Discussion of Assignment I
BREAK
— Discussion of Reading: “Hank Willis Thomas’s Colonialism and Abstract Art: The artist reimagines Alfred H. Barr’s “Cubism and Abstract Art” diagram.” (time to be read in class)

Friday January 15th

Class #2
— Selection of Two Artists for Response Assignments Due
— Share with the group your “first-impressions” reasoning for choosing both artists
BREAK
— Demonstration: Screenprint @Home
— Experimentation: Screenprint @Home
— Casual Critique

Week II. Monday January 18th - Friday January 22nd
Wednesday January 20th

Class #3
— Assignment I Due
— Peer + Pair Critique: 10-20 one-on-one simultaneously, 5-10 per student (~2 1/2 hr)
— Overview & Discussion of Assignment II

Thursday January 21st

Class #4
— Mini Lecture: Galanin
— Discussion of Reading: “Out of Line: Nicholas Galanin Rejects the Traditional/Contemporary Binary”
— Discussion of Reading: “The Limits of Text and Image: Glenn Ligon at the Whitney”
BREAK
— Demonstration: Collagraph & Stamping @Home
— Experimentation: Collagraph & Stamping @Home
— Casual Critique

Friday January 22nd

Class #5
— Assignment II Due
— Small Groups Critique: 3 or 4 students, 10-15 min each + discussion (~1hr each)
— Overview & Discussion of Assignment III in Small Groups
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Week III. Monday January 25th - Friday January 29th
Thursday January 28th

Class #6
— Assignment III Due
— Question Driven Critique: 15 min per student (~3 hr)
— Overview & Discussion of Assignment IV and Assignment V

Friday January 29th

Class #7
— Assignment V Proposal Due
— Space for any questions—conceptual or technical—in preparation for Assignments IV+V.
— Discussion of Reading: “Lorna Simpson Searches for Meaning in the Arctic Ice: Darkening, an exhibition of Lorna Simpson’s glacial paintings, submerges us in an icy desert largely devoid of language and far
from human habitation.”
— Discussion of Reading: Whitewalling: Art, Race & Protest in 3 Acts, Aruna D’Souza (Act 2, p. 64-103)
BREAK
— Demonstration: Relief Printing @Home
— Experimentation: Relief Printing @Home
— Casual Critique

Week IV. Monday February 1st - Friday February 5th
Wednesday February 3rd

Class #8
— Mini Lecture
— Virtual museum visit with RISD Museum Department of Prints, Drawings, and Photographs

Thursday February 4th

Class #9
— Individual Meetings with Instructor (20-30 minutes each)

Friday February 5th

Class #10
— Assignment IV Due
— Written + Oral Critique: 15 min per student (~3 hr)

Week V. Monday February 8th - Friday February 12th
Thursday February 11th

Class #11
— Two Responses Due
— Present your artist responses. Include visuals. Presentations ~5 minutes in length.

Friday February 12th

Class #12
— Assignment V Due
— Basic Critique: 15 min per student (~3 hr)
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critique statement
Overall Critique Expectations & Commonalities:

Critiques will be conducted virtually via Zoom using additional platforms and programs such as Are.na.
Work presented in critique may be, and should be, work-in-progress and/or process photos + the final
work. Save a 100% polished look for the final. During critique, students and instructor will abide by the
community agreements set forth by both parties.

Critique Styles:
Basic Critique

Most traditional and simple—group critiques as an entire class where we critique a group of works from
many students, as a class. The student will briefly introduce the work. Everyone will take turns with critiques and comments, though, not everyone must comment on every student’s work. In general, this structure allows for about 15 minutes of group critique per person.

Question Driven Critique

Similar to the “basic critique” structure, a “question driven critique”, incorporates the group structure with
questions the student may have. When the student briefly introduces the work, they will also pose three
questions to the class about their work. Then, the class will discuss. In general, this structure allows for
about 15 minutes of group critique per person.

Written + Oral Critique

Similar to the “basic critique” structure, a “written + oral critique”, incorporates the group structure with
time to for individual writing. At the beginning of each critique, students will write about the work presented first. Then, we will reconvene as a group to discuss. In general, this structure allows for about 15 minutes
of group critique per person. The written comments may read or referenced during critique, dropped in the
chat, and/or collated by the instructor and administered to the critique student.

Peer + Pair Critique

In this critique structure, the student will meet with one peer from the course to engage in one-on-one
critique without the instructor. Then, the peers will rejoin the group and we will discuss as a class. At this
time, the student & the peer may comment on and present the work to us. This structure allows for 10-20
minutes one-on-one and 5-10 minutes per person as a group.

Small Groups Critique

Rather than meet as an entire class, this critique allows for smaller conversations and discussion among a
small group from the class—three to four students—occasionally with the instructor, though, not always.
For a small groups critique, “question driven” or “written + oral” may be implemented. This structure allows for small group critiques with 10-15 minutes per person followed by group discussion.

Casual Critique

Casual critiques occur during class time activities as a check-in immediately after making. These critiques
are student driven and serve as follow-up after a demonstration + experimentation class. These conversations are very low-stakes.

Date

Class

Course Element

Critique Style

Friday January 15th
Wednesday January 20th
Thursday January 21st
Friday January 22nd
Thursday January 28th
Friday January 29th
Friday February 5th
Friday February 12th

Class
Class
Class
Class
Class
Class
Class
Class

Demo + Experiment
Assignment I Due
Demo + Experiment
Assignment II Due
Assignment III Due
Demo + Experiment
Assignment IV Due
Assignment V Due

Casual Critique
Peer + Pair Critique
Casual Critique
Small Groups Critique
Question Driven Critique
Casual Critique
Written + Oral Critique
Basic Critique

#2
#3
#4
#5
#6
#7
#10
#12
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LETTERPRESS: WORD AS IMAGE: LANGUAGE-BASED PRACTICE
COURSE MATERIALS LIST
BRESLIN BELL
MATERIALS: STUDENT ORDERED TO BE REIMBURSED BY THE DEPARTMENT ($200 PER STUDENT)
LINK FOR REIMBURSEMENT FROM: HTTPS://FORMS.GLE/V29NFPJF4KHKFKPX5

Material

Quantity

Supplier

Item Number Price

Speedball Block Printing
Ink Starter Set (6, 1.25 oz,
Red, Blue, Yellow, Black,
White, and Gold)

1

Blick

40303-1009

$22.86

Screenprinting Screen,
Wood Frame, 110 Mesh,
12x16

1

Blick

37712-1016

$23.61

Speedball Permanent
Acrylic Screen Printing Ink
Starter Set

1

Blick

43217-0049

$14.79

Blick Readycut Printing Blocks (any size(s)
desired)

1

Blick

40422-0046

~$15

Speedball Graphic Squeegee, 6”

1

Blick

48907-1006

$13.35

Blick Economy Baren

1

Blick

42910-1004

$12.22

Deluxe Hard Rubber Brayer with Heavy-Duty Steel
Frame 4”

1

Blick

40118-1004

$11.54

Speedball Linoleum
Cutters - Speedball Lino
Set No. 1

1

Blick

40203-1009

$10.21

Speedball Extender Base,
8oz

1

Blick

40434-1005

$8.56

Plaid Mod Podge Clear
Acrylic Sealer 12oz (Gloss
OR Matte)

1

Blick

Gloss:
02916-1107
Matte:
02916-1018

$6.17

Art Alternatives Artist
Work Knife

1

Blick

40223-5114

$3.49

Shiny stamp printing kit
S-200

1

Amazon

B
002QQM5TK

$14.83

Lsushine Craft Ink Pad
Stamps Partner Diy Color,15 Color Craft Ink Pad
for Stamps

1

Amazon

B 01CKXUCNE

$12.99

UCEC 70pcs Alphabet
Stamps Vintage Wooden
Rubber Letter Number and
Symbol Stamp Set

1

Amazon

B 07DKXWM3L

$12.23

(4x6 example)

TOTAL: $168.50
(ESTIMATED TOTAL SHIPPING COST: $20-$30)
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PAPER

SUBSTRATE MATERIALS: STUDENT FUNDED ($60-80 PER STUDENT)

Material

Quantity

Supplier

Price

Stonehenge 22x30
(color/price varies)

Quantity Optional

RISD STORE

($3.35, $3.60,
$4.40 each)

Mulberry Paper
25.5”x33.5”

Quantity Optional

HIROMI PAPER

($6.60 each)

Kitakata Paper
16.5’’x20.5’’

Quantity Optional

HIROMI PAPER

($3.05 each)

Okawara Paper
14”x38”

Quantity Optional

HIROMI PAPER

($6.07 each)

EarthChoice Bristol

Quantity Optional

PAPERWORKS

$10-$20 per pack

Paper for Postcards

Enough for 20+
Postcards

PAPERWORKS

price varies

Material

Process

Scissors

Everything

Writing Tools

Everything

Ruler and/or Tear Bar

Everything

Tweezers

Everything

Postal Stamps

Postcards

Paint Brushes

Collage

Tape

Collage, Registration

Glue & Glue Sticks

Collage, Bookbinding

Scrap Paper + “Trash”

Collage & Collagraph

Ephemera & Found Objects

Collage & Collagraph

Spray Bottle

Screenprinting

Chip Board/Thick Paper

Screenprinting

Newsprint

Relief

Plastic Bags/Containers

Relief & Screen Ink

Rags

Relief & Screen Ink

Parchment Paper

Relief Ink Roll/Store

Clips & Tacks

Display/Store Work

Needle & Thread

Bookbinding

Window

Light Table

“ A R O U N D T H E H O U MSA T EER I/A L SS T TO KUE E DP I NI MOI N”D
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class project
IV. Languages
Language is a system or method of communication used by a community. Language can be either spoken
or written. Where do the limits of language lie? I aim to welcome less conventional definitions of language:
slang, sign, computer, non-verbal etc. Can we, as artists implement languages we are not ourselves fluent in?
This question is related to the discourse on art-making about a struggle not your own. For this assignment,
and with our practices in general, we want to avoid appropriation. Do your research and be respectful. We are
fortunate to have more than one means of communication, more than one voice, more than one perspective.
A diversity of language, as with a diversity in art-making, offers a plethora of ways to access understanding,
meaning, empathy, and knowledge.
Create a work that includes two or more languages.

GOALS

LEARNING OUTCOMES

To expand ways to define “language”.

An understanding of the term
“appropriation” in relation to content
creation in fine art and craft making.

To foster a space of respectful making
and critique where we are mindful of a
variety of voices, meanings,
perspectives, and languages.
To engage the history/meaning of a
language or phrase.

An ambition for out-of-comfort-zone
making by expanding the “language”
of one’s practice.
An engagement in critical analysis
throughout the stages of the
assignment.

To evaluate the effect of word-ing.
To introduce a process of making that
changes and grows over the course of
many days and class meetings.

A comprehension and agility in
extended making and developing of a
single project over the course of
multiple course meetings from
assigning to critique.

METHODS:

ABBREVIATED COURSE SCHEDULE — COURSE ELEMENTS RELEVANT TO ASSIGNMENT IV:
Sunday

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday

17

18

19

20

21
Class IV
Galanin
Lecture
Galanin
Reading

22

23

24

25

26

27

28
Class IV
Assignment
IV Overview

29
Class VII
D’Souza
Reading

30

31

1

2

3
Class VIII
Virtual Visit
RISD
Museum

4
Class IX
Individual
Meetings

5
Class X
Written +
Oral Critique
of IV

6
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letterpress:
word as image:
language-based
practice
___

feedback

midterm

form

goals of course
•
•
•
•
•

TO INTRODUCE AND ENGAGE STUDENT IMPLEMENTATION OF PRINTMAKING
TECHNIQUES
TO EXPAND UPON PRINTMAKING AND COMMUNITY-BASED PRACTICES OF COLLABORATION, IN BOTH PRACTICE AND CONVERSATION
TO CONTEXTUALIZE, UNDERSTAND, AND QUESTION CANONS, FOCUSSING ON
TEXT-BASED ART
TO INCREASE AWARENESS OF CONTEMPORARY BIPOC (BLACK, INDIGENOUS,
PERSON OF COLOR), LGBTQIA+, AND WOMEN ARTISTS WHO INCLUDE WORD,
TEXT, AND/OR LANGUAGE IN THEIR PRACTICE.
TO INSPIRE AND CREATE A DEEPER USE OF LANGUAGE, FROM ARTIST STATEMENT TO SKETCHBOOK TO ARTWORK, IN STUDENT’S FINE ART PRACTICE
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Please Circle One:

5 = strongly agree — 1 = strongly disagree

I find virtual class time engaging. Class time is well paced, organized, and expectations are clear.
5

4

3

2

1

The instructors visual aids, examples, and demonstrations help me learn.
5

4

3

2

1

The instructor makes abstract concepts clear and relevant.
5

4

3

2

1

There is enough space and time given in class and throughout the course for questions and/or problem-solving.
5

4

3

2

1

The feedback provided on assignments has been helpful to me.
5

4

3

2

1

As a result of taking this course, I have a better understanding of factual principles and theories in the area of text-based art &
craft.
5

4

3

2

1

This course has challenged me to consider new ideas, concepts, or ways of thinking.
5

4

3

2

1

Which of these teaching elements were/are most helpful for your learning style? Select all that apply:

___ Artist Response
___ Long-Term Assignment
___ Casual Mini Lectures
___ 1on1 Instructor Critique
___ Reading + Discussion
___ 1on1 Peer Critique
___ Zoom Demonstration
___ Small Groups Critique
___ Zoom Experimentation
___ All Class Critique
___ Museum Visit
___ Other: Please List
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Please complete the questions below:

1.

Has this been a valuable course for you to take? Why or why not?

2.

What are the most significant things you have learned from taking this course?

3.

Evaluate your own work in this course. What have you done well? What could you do to improve your learning?

4.

What have you found most interesting about the course so far?

5.

How comfortable do you feel asking questions in class? How comfortable do you feel asking outside of class? 		

		

6.
		

7.

What has the professor done to encourage or discourage questions?

Have assignments contributed to your learning? Enabled you to show what you have learned?
Which assignments have been most or least effective?

Have you found this course challenging? Why or why not?
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