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TEACHING PHILOSOPHY 
I have had the privilege to learn art in numerous spaces including conventional 
big lecture halls, small liberal arts college seminar rooms, artist-taught work- 
shops, curator-led museum tours, etc. As I teach art, I find excitement in how a 
space can promote different attitudes toward learning materials. For instance, 
some people are listeners, and they are more comfortable taking notes in lec-  
ture halls; others are talkers, and they are easily given the time and space to 
express their ideas in small discussion-based classes. Moreover, people usually 
have different expectations and concerns before they sign up for classes, and I 
understand that some people will only take these classes where they can quiet-  
ly disappear into the corners whereas others will lean toward tiny classes to be 
immersed in robust conversations. Therefore, my ambition in being an effective 
professor in art is to analyze and subsequently design a healthy coordination be- 
tween a student’s learning pattern and the academic location and to investigate 
how a space can be transformed to both strengthen one’s understanding of his/ 
her learning habits and challenge one’s preconceptions on certain stereotypical 
academic situations. 

I also recognize that each student envisions a unique perspective when he/ 
she chooses to take an art class. As a professor, I find it exceptionally signifi- 
cant to acknowledge their goals in the course: I believe in the value of having 
an open-ended conversation on the first day of class when everybody is able to 
share their rationale behind registering for my class (these conversations have 
the potential to become personal and I want to assure my students that they can 
feel comfortable and safe), and I hope that my introduction to the course ma- 
terials and myself will give students the impression that I am an open-minded 
instructor. Most importantly, I will explain to my students that my syllabus em- 
bodies flexibility and fluidity, and I will welcome changes at any time as long as 
they are vital to the advancement of students’ artistic growth. In the meantime, 
I seek to encourage them to communicate their desires for adjustments on the 
syllabus in a mature manner, and I trust that clear and respectful expressions are 
important skills to have both in art and in life. That said, I will make sure that all 
proposals from the students who wish to divert from the conventional schedule 
be presented to me in a pre-meditated fashion instead of a last-minute improvi- 
sation. 

I whole-heartedly believe, especially in art classes, that everybody will have their 
own preference regarding a method or a technique, and as a faculty member, 
I should offer total autonomy to students so that they can govern the direction 
of their own artistic practice. For example, as students are required to transfer 
and reproduce an image in my printmaking class, they will make their own de- 
cisions regarding what medium of printmaking they will adopt. I will promote 
their understanding of the conventional printmaking media by arranging field 
trips to museums and professional print shops, and I am sure that students 
will benefit from my connections to invite critics, curators, and master prints to 
offer insights into contemporary printmaking. Also, students will be separated 
into small groups as they work toward their final projects, and this invitation for 
them to cooperate (and hopefully not compete) with each other will help them 
acknowledge the diversity of the classroom, which I believe can be a powerful 
tool for learning in order to instigate the internal growth of a person and a com- 
munity. I also intend to ensure that each student will realize their artistic strength 
(whether they are a more technical printer or a more conceptual thinker), and 



      

with my support, students will be able to push themselves further to hone their 
skills both technically and conceptually. Ultimately, each student is invited to 
construct their own manifesto of why printmaking is relevant in contemporary 
art. 

With regard to my evaluation, I would like to make my courses essentially pass/ 
fail. I do understand that the grading system encourages students to work hard- 
er to achieve better grades, but I also acknowledge that making my course es- 
sentially pass/fail will create a different learning environment. To dismiss the 
grading system is, indeed, experimental: students will be inspired to self-con- 
struct their comfort zone during the first one-third of the course, step out of 
their comfort zone during the second one-third, and eventually pave way for 
both technical and conceptual innovations for the last third. I firmly trust that 
students, once they have achieved a level of competency in printmaking, will 
need to devote themselves to experimentation, and I hope that my grading sys- 
tem can prompt them to reach this goal. As a professor, I will collect consistent 
progress reports from students which will help them stay on track. Moreover, 
students will be expected to write a number of statements on, for instance, their 
artistic influences and their ambitions. I will also offer practical workshops on 
constructing artist statements, inventories, as well as curriculum vitae, and peer 
groups will be formed to read each others’ writings. Clear, concise, and thought- 
ful feedbacks will be required in a formal written form, and students will be able 
to receive different perspectives on their work. If students feel that it is neces- 
sary to make feedbacks anonymous, I would not object to this request. I con- 
sider any well-constructed, respectful, and insightful comments to be precious 
messages for the entire classroom. 

As an educator, I assert that I am willing and excited to provide excellent learn- 
ing experiences for students. Personally, I understand and acknowledge the 
influences from a few patient and caring professors with whom I still discuss 
critical issues and keep in touch. I want to achieve the same: I want to be the 
professor who my students will treat as life-long learning partners and friends 
after they graduate, and it has been delightful for me to keep track of the artis- 
tic and personal growth of my former students. On the one hand, I care: I am 
dedicated to assisting students to learn. On the other hand, I look forward to 
sharpening my understanding of the scholarship of teaching and learning, and to 
taking every opportunities to gain from my students reciprocally. 



INCLUSIVITY STATEMENT 
I am committed to honoring diversity in my art class, because an academic set- 
ting where people have different sex, race, age, color, class, and cultural back- 
ground will significantly increase the social awareness from which students can 
benefit both for their academics and for humanity. I hope to treat every student 
fairly and include everyone for my in-class demonstrations and discussions. 

I taught art to students ranging from first grade to eighth grade with a Teach for 
China fellowship for two years. Since I was the only art instructor in the school, I 
encountered a diverse group of students. I noticed, for instance, that some stu- 
dents from ethnical minority groups were excluded from student activities after 
class because they did not speak the local dialect. Also, some students did not 
take enough credit for having to farm after school, and they always avoided the 
conversation when I asked them about their schedule on the weekends. These 
incidents prompted me to desire a common ground for all students in an aca- 
demic setting, and I designed various educational activities so that my students 
could realize how their background could be an asset to their academic work. For 
example, in spring 2015, I collaborated with With Food in Mind, a non-profit or- 
ganization based in Omaha and New York City, which uses art-based approaches 
to foster food education. In rural Yunnan, I conducted a food art workshop where 
students were invited to bring ingredients from their local cuisine to class, and 
I helped students identify the shape, color, and weight of these items. Students 
subsequently made artworks with these ingredients by gluing items like red pep- 
pers, green peppers, and rice on paper. Since minority groups all had different 
food culture, students from these communities were exceptionally excited about 
their own identity because their food was so special. In the weeks following the 
workshop, I noticed an increase in the confidence of speech for a few students 
from minority groups, and their academic performance gradually improved. 

My long-lasting interest in analyzing, identifying, and solving potential problems 
in a multi-cultural academic environment strengthens my desire to create an in- 
clusive common ground for my students. As a professor of art, I believe that my 
previous experience in working with under-represented groups can inform my 
current practice of instructing art on a collegiate level. First and foremost in my 
art class, I will help my students recognize the very white Western lens which 
grounds most of the art criticism in art history, and I will create an ongoing 
dialogue about how necessary it is for my students to remain open-minded. It 
means that students will be encouraged to try to downplay, if not eliminate their 
preconceptions about people of different race, color, and background. Although I 
am teaching a printmaking class which can be relatively technical, I find it ex- 
citing and beneficial for students if I prepare a five-minute presentation at the 
beginning of each class on the diversity of art from different parts of the world 
and how art has the potential to be inclusive. 

These mini-lectures, in the long run, will put art in context for students, inspir- 
ing students to treasure their own background which is unique to their artistic 
growth. Further, I will have one-on-one meetings at least twice a semester, one 
at the beginning and one after mid-term so that I could familiarize myself with 
students’ background and check in later to see if they feel comfortable and safe 
in the classroom. If I sense that some students are uncomfortable because of in- 
class discussions, I will reach out respectfully and direct students to faculty and 



   

staff members who handle bias and discrimination. I am dedicated to advocat- 
ing equity in all classroom behaviors. 

I demonstrated woodblock printmaking at an international art fair in Jaipur, India 
in 2016, and one deaf college student from a school for students with disabilities 
came to my workshop. As I explained printmaking to him and his interpreter, he 
became intrigued and asked me if he could share my information with some oth- 
er students at his college who were also interested in art. The next day, around 
twenty of his peers came to attend my demonstrations, and I was touched with 
honor and humility. This incident of an insightful academic atmosphere con- 
vinced me that it is possible to reach out to under-represented groups. Ultimate- 
ly, this experience not only showcases the potential of diversity and inclusivity 
but also greatly shapes my teaching which is to respect people with different 
needs. 



COURSE PROPOSALS 
PRINT 118 
Old and New at the Same Time: 
Contemporary Applications of 
Woodblock Printmaking 

 

Benson Hall, 206 
 
Instructor: Qian, Tongji Philip 

Credits: 3 

Seats: 10 

Academic Level: 
Undergraduate/Graduate 

Elective 

Major and Non-major 

Open to all disciplines in 
undergraduate and graduate levels 

Note on Material Fee: 
Tuition includes the use of facility 
as well as ink and blocks, and 
students will be required to bring 
their own paper. 

Woodblock printmaking is considered to be the 
most ancient printing method, and the oldest 
woodblock print dates back to the printed book 
of Diamond Sutra in 868. In the first half of this 
course, students will first gain historical insights 
into the condition of Dunhuang, a city in the 
desert in Northwest China in the ninth century 
which instigated the necessity of printing sutras 
and subsequently gave birth to various Buddhist 
books (including the Diamond Sutra). Students 
will then dive into numerous demonstrations of 
both carving and printing techniques, in-clud- 
ing the traditional oil-based method in the West 
as well as the non-toxic Japanese water-based 
Woodblock Printmaking most famously asso- 
ciated with the Ukiyo-e period. We will touch 
base on the choice of wood, paper as well as 
print presentation methods, and students will 
compose a weekly journal which documents 
their technical development and challenges. The 
second half of the course will be devoted to indi- 
vidual projects, and students will be re-quired to 
deeply contemplate their priorities in printmak- 
ing. Whether they favor technical or conceptual 
innovations, students will be offered individual 
guidance leading toward the final critique, and 
numerous authors and artists will be recom- 
mended to assist students to recog-nize their 
own position within the contemporary printmak- 
ing context. A few out-of-studio clas-ses will be 
scheduled, including but not limited to a visit 
to the print study room at the RISD Museum 
as well as a video screening of a documentary 
on the Diamond Sutra in the Goldberg Room in 
the Fleet Library. Students will finish the course 
with a well-rounded understanding on historical 
and contemporary woodblock printmaking. For 
the final project, collaborations among students 
from different dsfsdepartments will be honored. 



PRINT 318 
Never in Danger: 

 

Alternative Ways of Achieving Beauty in 
Woodblock and Intaglio Prints 

 

Benson Hall, 206 

Instructor: Qian, Tongji Philip 

Credits: 3 

Seats: 10 

Academic Level: 
Undergraduate/Graduate 

Elective 

Major and Non-major 

Pre-requisite: 
PRINT 118 and PRINT 120 

Major requirement; Printmaking ma- 
jors only; Approval of the instructor 
needed under special circumstances 
for non-majors. 
Registration by Printmaking Depart- 
ment, course not available via web 
registration. 

Note on Material Fee: 
Tuition includes the use of facility 
as well as ink and blocks, and 
students will be required to bring 
their own paper. 

Because of the potential risks associated with 
the use of toxic materials, printmaking has 
his-torically been the basement department 
across various collegiate institutions in the 
United States. As artists become more con- 
scious of their health as well as the environ- 
ment, ground-breaking contemporary tech- 
niques are created to make printmaking cleaner 
and greener. For the first two class meetings in 
this course, students will be invited to reflect on 
their previous experiences in printmaking, and 
oral presentations on an individual or group 
basis will elaborate on the various techniques 
related to the toxicity of printmaking. For the 
following weeks leading to the mid-term, stu- 
dents will join my demonstrations on green 
printmaking techniques including using BIG 
ground instead of asphaltum for etching as well 
as adopting water-based inks and brushes for 
woodblock prints. For the second half of the 
course, students will be giv-en the time and 
space to further realize the potential of non-tox- 
ic printmaking, and they will be encouraged 
to research on and record the development of 
green printmaking on the global level. One field 
trip to Zea Mays Printmaking in Northampton, 
MA will be arranged toward the end of the 
semester, and the director and members at 
ZMP will not only provide students with visual 
materials of “green” prints but also share more 
insights into the future of green printmak-ing. 
This class is highly recommended for the stu- 
dents who intend to travel to Japan for Print-ing 
Mount Fuji: Water-based Printmaking in Japan 
during Wintersession 2020 (PRINT 4626). 



PRINT 4626 
Printing Mount Fuji: 

 

Water-based Printmaking in Japan* 
 

Off-campus Study 

Instructor: Qian, Tongji Philip 

Credits: 3 

Seats: 10 

Academic Level: 
Undergraduate/Graduate 

Elective 

Major and Non-major 

Open to all disciplines in 
undergraduate and graduate levels 

Note on Material Fee: 
Tuition includes the use of facility 
as well as ink and blocks, and 
students will be required to bring 
their own paper. 

Pre-requisite: 
PRINT 118 and PRINT 120 

*SEE NEXT PAGE 

Who will not be appalled at the delicacy of an 
Ukiyo-e print of a Kabuki player? For the first 
week in this Wintersession course, students will 
investigate the conceptual and technical foun- 
dations of Japanese Water-based Printmaking 
in various museums in Tokyo including but not 
limited to the Sumida Hokusai Museum of Art, 
Ota Memorial Museum of Art, and Tokyo Na- 
tional Museum. Students will be able to dive 
into the pictorial depictions by masters such as 
Hokusai, Hiroshige, and Kuniyoshi with contex- 
tual information provided by the instructor and 
museum staffs on the history of the Edo period. 
For the remainder of the semester, students will 
relocate to the facility of MI-LAB, a printmaking 
foundation close to Fuji in Kawaguchi-ko. Daily 
demonstrations by Japanese master printers on 
the modification of ink, the handling of paper, 
and the strategies of printing will accompany 
individual and group discussions with instruc- 
tor about the final project, and print shop tech- 
nicians will ensure that students can produce 
works which relate to their subject matters. At 
the end of the semester, students will be asked 
to provide a comprehensive package of five 
weeks of research in the form of a portfolio 
which will include one edition of every print as 
well as a five-page research paper about stu- 
dents’ reflection on the differences between 
traditional and innovative printmaking meth- 
ods. Students will leave Japan with a thorough 
understanding of Japanese Water-based Print- 
making methods as well as the advantages and 
limitations compared to Western printmaking. 
A respectful and open-minded global per- 
spective is strongly recommended and deeply 
honored for the participation in the program. 
Lastly, students should make every effort to be 
engaged with the Andrew W. Mellon Curatorial 
Fellow at the RISD Print Study Room prior to 
the trip. 



 

 
 

PRINT 4626 
Printing Mount Fuji: 
Water-based Printmaking in Japan 

 

Off-campus Study 

Instructor: Qian, Tongji Philip 

Credits: 3 

Seats: 10 

Academic Level: 
Undergraduate/Graduate 

Elective 

Major and Non-major 

Open to all disciplines in 
undergraduate and graduate levels 

Note on Material Fee: 
Tuition includes the use of facility 
as well as ink and blocks, and 
students will be required to bring 
their own paper. 

Pre-requisite: 
PRINT 118 and PRINT 120 

This is a co-requisite course. Students 
must plan and register for PRINT-4626 and 
HAVC-W4626. Students will receive 3 studio 
credits and 3 liberal arts credits. 

Registration begins in October. 

All students are required to remain in good aca- 
demic standing in order to participate in the WS 
travel course/studio. A minimum GPA of 3.00 
is required. Failure to remain in good academic 
standing can lead to removal from the course, 
either before or during the course. Also in cas- 
es where WS travel courses and studios do not 
reach student capacity, the course may be can- 
celled after the last day of Wintersession travel 
course registration. As such, all students are 
ad-vised not to purchase flights for participation 
in Wintersession travel courses until the course 
is confirmed to run, which happens within the 
week after the final Wintersession travel course 
registration period. 

Permission of Instructor required. 

Open to first year students with approval 
from the Dean of Experimental & Foundation 
Studies. 

2020WS Estimated Travel cost: $3,200.00— 
airfare not included. Updated costs will be 
available in October prior to the travel semester. 

***Off-Campus Study*** 



 

 
 
Rhode Island 
School of Design 

 
Print 318 

 
 
Printmaking 
Department 

 
 
Fall 2020 3 Credits 

COURSE SYLLABUS 

Never in Danger: 
Alternative Ways of Achieving Beauty in 
Woodblock and Intaglio Prints 
Professor: 
Tongji Philip Qian 

Location: 
Benson Hall 206 

Contact: 
tqian@risd.edu 

Day/Time: 
Wednesdays, 
11.20am–4.20pm 

Office Hours: 
Wednesdays 
10–11am 
Fridays 1–2pm 
and by 
appointment 

COURSE DESCRIPTION 
Because of the potential risks associated with the use of toxic 
materials, printmaking has historically been the basement de- 
partment across various collegiate institutions in the United 
States. As artists become more conscious of their health as well 
as the environment, ground-breaking contemporary techniques 
are created to make printmaking cleaner and greener. For the 
first two class meetings in this course, students will be invited 
to reflect on their previous experiences in printmaking, and oral 
presentations on an individual or group basis will elaborate on 
the various techniques related to the toxicity of printmaking. For 
the following weeks leading to the mid-term, students will join 
my demonstrations on green printmaking techniques including 
using BIG ground instead of asphaltum for etching as well as 
adopting water-based inks and brushes for woodblock prints 
(I choose woodblock and intaglio printmaking because of the 
depth of research and scholarship available in the contemporary 
non-toxic printmaking community). For the second half of the 
course, students will be given the time and space to further real- 
ize the potential of non-toxic printmaking, and they will be en- 
couraged to research on and record the development of green 
printmaking on the global level. One field trip to Zea Mays Print- 
making in Northampton, MA will be arranged toward the end 
of the semester, and the director and members at ZMP will not 
only provide students with visual materials of “green” prints but 
also share more insights into the future of green printmaking. 
Lastly, students should make every effort to take advantage of 
the open hours at the RISD Print Study Room as well as private 
appointments with the Andrew W. Mellon Curatorial Fellow at 
the RISD Museum. This class is highly recommended for the 
students who intend to travel to Japan for Printing Mount Fuji: 
Water-based Printmaking in Japan during Wintersession 2021 
(PRINT 4626). 



 

COURSE GOALS 
To strengthen technical foundations: Strong emphasis will be 
placed on technical facility during the first two class meetings 
for both etching and woodblock printmaking, and students are 
expected to experiment with novel ways of doing the “same” 
things (as in traditional printmaking) without too much concern 
with their conceptual ideas. The course is designed in this way 
so that students will pay attention to their materials prior to 
their execution of a brilliant project idea, and that students will 
be more down-to-earth before they start to construct concepts. 
After all, it is hard to be a “beginner” again, and I know it. But 
I trust that the process of “un-learning” and “re-learning” will  
at least assist you to consider your position in contemporary 
art practice and scholarship because of its self-reflective and 
meditative nature. Moreover, since we share a shop, communal 
ethics will be honored and I will not tolerate any violation to the 
shop rules. 

To promote visual literacy: An investigation into the artistic lan- 
guage is key to a successful artwork. Students will be guided to 
learn to look at their works with lenses as an artist, a curator, as 
well as a viewer. Through engaging in different “selfs,” students 
are forced to scrutinize their works to the extent that they be- 
come alien, and that to eventually return to the very perspective 
of the creator will only seem refreshing. In this sense, a heavy 
emphasis will be placed on visual identifications between the 
planned and the achieved, and students are prompted to under- 
stand how the final imageries can reciprocally inform an artist’s 
process of working. Concomitantly, students are also trained to 
be honest with themselves because of this exercise to examine 
the visual components of their own work. 

To develop critical thinking skills: While this course speaks 
largely to the technical innovations associated with non-toxic 
printmaking, students will be exposed to various literary sourc- 
es targeting on numerous initiatives to green the printmaking 
practice. Since most of the printmaking classes at RISD are still 
rather toxic, students are encouraged to juxtapose their own 
artistic practice with the ideal of green printmaking. Why is 
green printmaking necessary? Or is it superfluous? What is the 
context of most of the green printmaking studios in the United 
States and in the world at large? How do they receive funding? 
Students will be required to critically engage with the reading 
materials and actively participate in the in-class discussions. 
An interest in questioning conventions in art in a contemporary 
context will be strongly emphasized. 

To engage in artistic ways to express rather than to impress: 
Because of the nature of academic critique which privileges   
the incomplete and the work in progress (I would be happy to 
share more thoughts on critiques), I intend to incorporate both 
traditional and creative methods of conducting group critiques. 



 

Students will be encouraged to defend their work to the extent 
that is true to their artistic aspiration, and honesty in speech is 
greatly honored. In this sense, I hope that students will be able 
to offer constructive comments instead of talking for the sake of 
talking, and as a professor, I will champion different modes of 
expression: students can choose to express their ideas during 
critiques, or they can choose to compose a report after the cri- 
tique if they find it necessary to digest the information. On the 
other hand, I will respect the learning curves for students who 
are relatively more introverted. Moreover, conversation be- 
tween students after class can also be powerful tools for further 
reflections on works of each other. 

To cultivate self-reflection models: Since I am curating this 
class to be a mix of printmaking majors and non-majors, I want 
to encourage both a healthy group dynamics as well as inter- 
nal self-reflections. Throughout the course, numerous in-class 
group discussion assignments will be required, and students  
are required to contribute to the class by sharing their insights 
into readings and techniques. For the first five minutes of each 
class, students will be invited to look in retrospect what hap- 
pened in the last class meeting. After each class, students 
will be asked to write one paragraph on their reflections of 
the demonstrations, critiques, group conversations, as well as 
insights into reading materials. I trust that engaging oneself in 
situations of contemplation without external pressure will be 
beneficial for students to understand their own position in this 
course, in this institution, and in the history of art. 

To foster printmaking communities with both majors and 
non-majors beyond this class: Because of the medium-specif- 
ic nature of BFA and MFA programs at RISD, I intend to break 
the departmental walls in this class by inviting students from 
different departments to collaborate. Of  course,  to  co-oper- 
ate means students will need to get to know each other quite 
well, and I will emphasize the value of co-operation rather than 
competition in this course by focusing on inner growth of each 
individual (art diary, self-reflection journals, private conversa- 
tions) instead of grading purely based on the final imageries. 
In essence, I would like students to work together to refine 
their problem-solving skills and to form long-lasting friendship 
among group members which might go beyond the duration of 
this course. 



 

LEARNING OUTCOMES IN CORRELATION TO THE 
GRADING STRUCTURE 
For all students: 

— a deep understanding in the comparison 
between traditional and innovative 
printmaking in the 21st century 
(graded under A, B, C, D, E) 

— a strong grasp of contemporary non-toxic 
printmaking methods in woodblock and 
etching prints (A, C, D) 

— an advanced level of visual competency for 
artwork not limited to the print media 
(A, C, D, E) 

— conceptual growth in art-making and self 
(A, B, E) 

— a clear establishment of future artistic 
directions and ambitions (A, E) 

— a sense of community which is embedded in 
compassion and co-operation (A) 

For printmaking majors, the following qualities will also be 
recommended: 

— an ability to synthesize works of “new” or 
“untraditionally-trained” printmakers 
(A, C, D, E) 

— a superb arrangement of work space (A) 
— an interest in adopting green printmaking 

techniques for own practice (E) 

GRADING STRUCTURE IN CORRELATION TO THE 
LEARNING OUTCOMES 

A. Class participation — 25% 
B. Pre-class art diary and post-class 

reflection journal — 20% 
C. Midterm Project — 15% 
D. Final Print Project — 30% 
E. Final Research Paper — 10% 



 

EQUITY POLICY 
Rhode Island School of Design does not discriminate on the 
basis of race, color, religion, age, sex, sexual orientation, gender 
identity or expression, disability, national origin, veteran status, 
or any other characteristic protected by law in admission to, 
participation in, or administration of its educational programs 
and activities; in employment; or in its other programs and ac- 
tivities. 

RISD complies with all applicable state and federal statutes, 
including Title IX of the federal Higher Education Amendment of 
1972, which prohibits discrimination on the basis of sex under 
any education program or activity receiving federal financial 
aid. Sexual assault and sexual harassment are forms of sex dis- 
crimination prohibited by Title IX. 

The following staff members handle inquiries regarding Title IX: 
Sydney Lake 
Title IX Coordinator 
20 Washington Place 
Room 436 
401 427-6919 
slake@risd.edu 

Elizabeth Rainone 
Deputy Title IX Coordinator for Employees 
Director of Employment and Employee Devel- 
opment 
20 Washington Place | room 354 
401 454-6427 
erainone@risd.edu 

The following staff members handle inquiries regarding Section 
504 and the Americans with Disabilities Act (ADA): 

Brittany Goodwin 
Director of Disability Services 
Carr House | room 207 
401 709-8460 
bgoodwin@risd.edu 

Marissa McNally 
Senior Benefits Administrator (for employees) 
20 Washington Place | room 359 
401 454-6428 
mmcnally@risd.edu 



 

The following staff members handle other/general inquiries 
regarding bias/discrimination: 

Maggie Balch 
Dean of Student Affairs 
Carr House | 3rd floor 
401 454-6655 
mbalch@risd.edu 

Anthony Johnson 
Assistant Dean for Student Affairs 
Carr House | 2nd floor 
401 454-6638 
ajohnson@risd.edu 

Elizabeth Rainone 
Deputy Title IX Coordinator for Employees 
Director of Employment and Employee 
Development 
20 Washington Place | Room 354 
401 454-6427 
erainone@risd.edu 

FIRST AID AND EMERGENCIES 
In the case of minor accidents go to RISD Health Services: 

401-454-6625 
Homer Hall 
55 Angell Street 

In the case of a major accident call 911 and RISD Public Safety: 

For routine calls, 24-7: 401 454-6376 
For emergencies, 24-7: 401 454-6666 

This number is the line to RISD Emergency Ser- 
vices. When on the RISD Campus, they can 
respond faster than 911. Put this in your cell 
phones now. 

ATTENDANCE POLICY 
The policy on absences assumes student maturity and respon- 
sibility for their own behavior, but also assumes that students 
will communicate their intentions and circumstances to their 
instructor. Unexcused absences are considered “cuts.” 

A student who “cuts” the first class meeting, or any two or 
more class meetings, may be removed from the course if the in- 
structor so requests. Depending upon when the instructor made 
the request, the student is either dropped from a course, given 
a grade of “W,” or a grade of “F”. Requests received during the 
Add/Drop period will result in a class drop; receipt during the 
Course Withdrawal Period will result in the posting of a final 



 

grade of “W” to the student’s record, and receipt after the With- 
drawal deadline will result in a final grade of “F”. Due to the na- 
ture of one-credit course schedules, any absences may result in 
a student being removed from the course by the instructor. The 
student is either dropped from a course, given a grade of “W,” 
or a grade of “F,” depending upon when the instructor made the 
request. 

International students must attend classes full-time to maintain 
F-1 Visa status. Please see the Office of International Students 
Services if there is a medical or academic need for a reduced 
credit load. 

Students are cautioned that the instructor may or may not 
choose to request removal for unexcused absence(s). It is a 
student’s responsibility to monitor their registration, hence it 
is essential that a student act immediately on their decision to 
leave a course by dropping it from their registration. Prompt ac- 
tion will also ensure that a drop does not become a withdrawal 
(“W”) or an “F”. 

It is ultimately the instructor’s decision to determine the conse- 
quences of excessive absences (up to and including failure of 
the course), even if absences are excused or due to unforeseen 
circumstances. Additionally, the student will not be excused  
from tests, in-class assignments, or homework assignments as 
a result of any absence. 

ABSENCE FOR RELIGIOUS HOLY DAYS 
RISD respects the religious beliefs of all members of the com- 
munity, affirms their rights to observe significant religious holy 
days, and will make reasonable accommodations, upon request, 
for such observances. If one’s religious observance is in conflict 
with a class then the student should inform the instructor(s) of 
the class. If it is an academic experience or other school func- 
tion but not a scheduled class, then the student should inform 
the person in charge. It is the student’s responsibility to make 
the necessary arrangements mutually agreed upon with the 
instructor(s). 



 

TEXTS AND ASSIGNED READINGS* 
*reading assignments and group discussions TBA in 
mid-November, 2019 

We will use the following books as our guidelines for the techni- 
cal aspects of green printmaking. Please treat them as manuals 
and peruse the whole book as we dive into the semester. 

A. Emily York, Magical Secrets about Aquaint: 
Spit Bite, Sugar Lift & Other Etched Tone Step- by-
Step (San Francisco, CA: Crown Point Press, 
2008) 

B. April Vollmer, Japanese Woodblock Print 
Workshop:  A Modern Guide to the Ancient Art    
of Mokuhanga (New York, NY: Watson-Guptill 
Press, 2015) 

Additional readings will be available as pdf during the first week 
of class. They will include, but are not limited to the following 
resources. Exact pages TBA. 

Texts regarding critique models and institutional critiques: 
I. Nell Irvin Painter, Old in Art School: A Memoir 
of Starting Over (Berkeley, CA: Counterpoint 
Press, 2018) 

II. Sarah Thorton, Seven Days in the Art World 
(New York, NY: W. W. Norton and Company, 
2009) 

COURSE SCHEDULE AND RESOURCES 

September 9, 2020–December 9, 2020* 

*exact dates subject to change 



 

WEEK 1 
WEDNESDAY 

9/9/2020 

Discussions:  
— distribution and analysis of the course 

syllabus (30 mins). 
— explain the nature of pre- and post-class 

writings of the art diary and the reflection 
journal (60 mins). 

— introduction of students (45 mins). 
— group discussions on conventional 

printmaking and the problems therein 
(90 mins). 

— faculty presentation on the toxicity of 
printmaking and cutting-edge foundations 
which work to improve current situations 
(75 mins). 

 

Key Learning Outcomes from Basic to Advanced Competency: 
— understandings of the course syllabus 

including course goals and learning 
outcomes. 

— commitments to remaining open-minded to 
other people’s comments and welcoming 
new friends and communities 

— a desire to contextualize conventional 
printmaking and green printmaking 
(hopefully not limited to intaglio and 
woodblock printmaking) 

Assignments:  
— reflection journal 
— bring one print to discuss in front of class 

next week. 
 
 

WEEK 2 
WEDNESDAY 

9/16/2020 

Discussions:  
— art diary writing on the previous class 

meeting (5 mins). 
— student presentations on previous work 

(90 mins). 

Demonstrations: 
— faculty demonstration of using soy sauce to 

degrease during etching plate preparation 
(45 mins). 

— faculty demonstration of using BIG ground 
in hard-ground etching (45 mins). 

— faculty demonstration of using soy wax 
ground in soft-ground etching (45 mins). 

Open Studio Time: 
— open studio and questions (70 mins). 



 

Key Learning Outcomes from Basic to Advanced Competency: 
— an attempt to understanding peers’ works 

and perspectives of their position both in 
their home department and in contemporary 
art history and theory 

— attentiveness in following detailed 
instructions during demonstrations 

— care in handling new materials such as the 
BIG ground and soy wax ground 

— comparison and contrast between 
conventional and non-toxic methods 

— questioning and perhaps even (positive) 
skepticism in re-learning new ways of doing 
the same thing 

— engagement with instructor during open 
studio hours 

 

Assignments:  
— reflection journal 
— make three etching prints using either the 

BIG hard ground or the soy wax soft ground. 
Please pay attention to process and rely less 
on conceptual designs for the moment. 

 
 

WEEK 3 
WEDNESDAY 

9/23/2020 

Discussions: 
 
 
 
 
Critiques: 

 
— art diary writing on the previous class 

meeting (5 mins). 
— informal discussion on the first two weeks 

of the course (15 mins) 
 
— informal group critique on the three-print 

assignment (60 mins). 
 

Demonstrations: 
— faculty demonstration of sandpaper spit bite 

aquatint (45 mins). 
— faculty demonstration of coffee lift and 

white ground (45 mins). 
 

Open Studio Time: 
— open studio and questions (130 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— synthesis of all new methods so far 

highlighted in constructive and insightful 
comments during the group critique 

— dedication to understanding the process of 
green etching 

— intention to use time wisely during open 
studio time 



Assignments: 

 

— reflection journal 
— make three prints using either sand paper 

spit bite or coffee lift. Please pay attention to 
process and rely less on conceptual designs 
for the moment. 

— draft a comprehensive midterm proposal on 
the conceptual and technical foundations of 
the print project; due September 29 at 5 pm. 

 
 

WEEK 4 

WEDNESDAY 

9/30/2020 

Discussions:  
— art diary writing on the previous class 

meeting (5 mins). 
— small grounp discussions on prints; groups 

will be assigned prior to class meeting and 
will entail two to three members (60 mins). 

— class discussions on ideas regarding green 
printmaking: how it differs (or does not 
differ) from conventional printmaking; how 
safe (or not safe) the new processes are; 
how the final imageries are (or are not) 
affected using new materials (90 mins). 

 

Demonstrations: 
— ink lab: water-based akua inks (45 mins). 

Open Studio Time: 
— open studio and individual meetings 

regarding the midterm project for the 
remainder of the class (100 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— thoughtfulness presented in both the three- 

print assignment and more importantly, the 
mid-term project proposal 

— audacity to be outspoken and respectful 
during small group discussion 

— an interest in investigating the different 
properties of akua inks 

— insightful reflections highlighted in the 
class discussion on green printmaking and 
a desire to look forward for future artistic 
directions and challenges 

— advanced dedication to developing new 
works during open studio hours 

— clear and mature thoughts demonstrated in 
individual meetings with the instructor 



Assignments: 

 

— reflection journal (especially on the feedback 
from me on the midterm project proposal) 

— start to work on the midterm project 
 
 

WEEK 5 
WEDNESDAY 

10/7/2020 

Open Studio Time: 
— art diary writing on the previous class 

meeting (5 mins). 
— open studio day; work on midterm project 

(295 mins). 

Demonstrations: 
— faculty demonstrations on request. 

Key Learning Outcomes from Basic to Advanced Competency: 
— dedication to the full class period to refine 

old ideas and develop new ones 
— interest in engaging with the instructor 

regarding certain concerns of the technical 
aspect of green printmaking 

— keenness in contributing to a respectful 
communal working environment 

 

Assignments:  
— reflection journal 
— continue working on the midterm project. 

Midterm critique on October 14. 
 
 

WEEK 6 
WEDNESDAY 

Critique:  
— formal midterm group critique (220 mins). 

(295 mins). 

10/14/2020 Discussion and Museum Visit: 
— RISD Museum Print Study Room visit at 3 

pm and Andrew Mellon fellow presentation 
on green printmaking (80 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— active participation in the presentation of 

the work 
— provision of insightful comments regarding 

technical and conceptual strength and 
weakness 

— heightened inquiry in the context of the 
group critique 

— a keen observation on the social contract 
embedded in group conversation including 
critiques and visits 



Assignments: 
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Assignments: 

 

— reflection journal. 
— ruminate on previous experiences on oil- 

based woodblock printmaking. 
— reflection journal due by Oct 21 at 5 pm. 

 
 

WEEK 7 
WEDNESDAY 

10/21/2020 

Discussions:  
— art diary writing on the previous class 

meeting (5 mins). 
— faculty-led presentation and discussion on 

Ukiyo-e printmaking in the Edo period in 
Japan (60 mins). 

Demonstrations: 
— faculty demonstration on the use of 

Japanese carving tools of maru-to, hangi-to, 
sankaku-to (30 mins). 

— faculty demonstration on the preparation of 
paper during print for Mokuhanga (30 mins). 

— faculty demonstration on the use of baren 
during printing for Mokuhanga (15 mins). 

 

Open Studio Time: 
— open studio and questions (160 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— attentiveness in following detailed 

instructions during demonstrations 
— care in handling new Japanese carving tools 
— comparison and contrast between 

conventional and Japanese water-based 
printmaking 

— questioning and perhaps even (positive) 
skepticism in re-learning new ways of doing 
the same thing 

— engagement with instructor during open 
studio hours 

 

Assignments:  
— reflection journal 
— make three prints (one layer only; no 

registration required) with techniques of 
Mokuhanga. Please pay attention to process 
and rely less on conceptual designs for the 
moment. 



 

WEEK 8 
WEDNESDAY 

10/28/2020 

Discussions: 
 
 
 
 
Critique: 

 
— art diary writing on the previous class 

meeting (5 mins). 
— informal discussion on the first week of 

using Japanese carving tools (5 mins) 
 
— informal group critique on the three-print 

project (60 mins). 
 

Demonstrations: 
— faculty demonstration on the use of the 

Kento registration mark (30 mins). 
— faculty demonstration on the heavy- and 

light-weight papers for Mokuhanga (30 
mins). 

 

Open Studio Time: 
— open studio and questions (170 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— synthesis of all new methods so far 

highlighted in constructive and insightful 
comments during the group critique 

— dedication to understanding the process 
of Japanese water-based woodblock 
printmaking 

— intention to use time wisely during open 
studio studio time 

 

Assignments:  
— reflection journal 
— make three prints (three to four layers) 

with techniques of Mokuhanga. Please 
pay attention to process and rely less on 
conceptual designs for the moment. 

 
 

WEEK 9 
WEDNESDAY 

11/4/2020 

Discussions:  
— art diary writing on the previous class 

meeting (5 mins). 
— presentation of the visiting artist Daniel 

Heyman on his first-hand experience 
working with Mokuhanga for ten years 
and the residency in Japan with MI-LAB; 
it will be exceptionally meaningful for 
students who wish to travel to Japan for the 
subsequent Wintersession course (90 mins). 



 

Open Studio Time: 
— individual meetings with faculty on ideas for 

the final project (120 mins). 
— open studio day; work on the final project 

(85 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— attentiveness during Mr. Heyman’s 

presentation 
— an interest in gathering new information 

regarding Japanese water-based 
printmaking from My. Heyman’s artistic 
career 

— decision-making skills in whether the 
Wintersession course in 2021 will be 
beneficial 

— advanced dedication to developing new 
works during open studio hours 

— clear and mature thoughts demonstrated in 
individual meetings with the instructor 

 

Assignments:  
— reflection journal on Mr. Heyman’s 

presentation. 
— preliminary project proposal for the final 

project; due on November 10 at 5 pm. 
— bring works-in-progress for the final project 

to class for our next meeting. 
 
 

WEEK 10 

WEDNESDAY 

11/11/2020 

Discussions: 
 
 
 
 
 
 
Critique: 

 
— art diary writing on the previous class 

meeting (5 mins). 
— presentation of visiting artist Tetsuo Soyama 

from MI-LAB on the history of Mokuhanga 
as well as contemporary Mokuhanga in 
Japan (90 mins). 

 
— individual critique with Soyama-san on the 

works-in-progress (205 mins). 
 

Key Learning Outcomes from Basic to Advanced Competency: 
— clear and mature thoughts demonstrated in 

individual meetings with the instructor 
— advanced dedication to developing new 

works during open studio hours 
— keenness in contributing to a resp 



 

Assignments:  
— reflection journal on Soyama-san’s talk. 
— continue to refine the final project proposal. 
— continue working on the final print project. 
— consider themes for the final research paper. 

 
 

WEEK 11 
WEDNESDAY 

11/18/2020 

Discussions: 
 
 
Critique: 

 
— art diary writing on the previous class 

meeting (5 mins). 
 
— individual meetings on both the prints in 

progress and the plans for the following two 
weeks; no class during thanksgiving break 
(120 mins). 

 

Demonstrations: 
— faculty demonstrations on request. 

Open Studio Time: 
— open studio day (175 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— clear and mature thoughts demonstrated in 

individual meetings with the instructor 
— advanced dedication to developing new 

works during open studio hours 
— keenness in contributing to a respectful 

communal working environment 
 

Assignments:  
— reflection journal. 
— continue to polish the final print project. 
— compose a research paper abstract; due on 

December 1 at 5 pm. 
 
 

WEEK 12 

WEDNESDAY 

11/25/2020 

Thanksgiving break — no class 

 
 
 

WEEK 13 
WEDNESDAY 

12/2/2020 

Discussions:  
— art diary writing on the previous class 

meeting (5 mins). 

— faculty presentation on the format of the 
final critique (20 mins). 



 

Critique:  
— individual meetings on works in progress 

and final paper proposal (120 mins). 
 

Demonstrations: 
— faculty demonstrations on request. 

Key Learning Outcomes from Basic to Advanced Competency: 
— dedication to the full class period to 

refine old ideas and develop new ones 
presentation 

— interest in engaging with the instructor 
regarding certain concerns of the technical 
aspect of green printmaking 

— keenness in contributing to a respectful 
communal working environment 

— clear expression of artistic vision during 
individual meetings with instructor 

 

Assignments:  
— reflection journal. 
— final project. 
— consider ways of work presentations (pin- 

ups, on the table, in a portfolio, etc). 
 
 

WEEK 14 
WEDNESDAY 

12/9/2020 

Critique:  
— group final critique (180 mins). 
— congratulations and coffee-and-snacks 

social (120 mins). 

Key Learning Outcomes from Basic to Advanced Competency: 
— synthesis of all materials from this course 

highlighted in constructive and insightful 
comments during the group critique 

— successful presentation of the work 
— heightened inquiry in the context of the 

group critique 
— a keen observation on the social contract 

embedded in group conversation including 
critiques and visits 

— acknowledgement of diverse lenses and 
— capability of appropriating the learnings 

from this class to inform future artistic 
endeavors frameworks in the class 

 

Assignments:  
— finish final research paper; due on 

December 11 at midnight. 



 

CLASS PROJECT 
Never in Danger: 
Alternative Ways of Achieving Beauty in 
Woodblock and Intaglio Prints 
Professor: 
Tongji Philip Qian 

Location: 
Benson Hall 206 

Contact: 
tqian@risd.edu 

Day: 
Wednesdays, 

Time: 
11.20am–4.20pm 

Office Hours: 
Wednesdays 
10–11am 
Fridays 1–
2pm and by 
appointment 

CLASS PROJECT: 
X-LINE DRAWING AND Y-WORD MANIFESTO 
Following our last workshop on line drawings, I believe you    
are confused. It is expected and it is totally okay. I specially left 
things as open-ended as possible so that we are able to revisit 
now. As the facilitator of this past workshop, I hope that you are 
interested in further investigating the notions of the dimension- 
al transformations which can stem from simple ideas such as 
a line, a square, and a cube. Moreover, since you have finished 
watching the commencement speech by David Foster Wallace 
in 2005, I hope that your definition of “water” has become more 
complete in the sense that you are able to relate to both your 
life and your work. Just to paraphrase some of DFW’s speech, 
it is not only important to think critically, but also exceptionally 
necessary for us to think in different dimensions. 

We just had our mid-term project two weeks ago, and most of 
you probably realized that I was the person who leading both 
the discussions and the critique. I posed questions which, I 
believe, could help you consider in your work new directions to 
pursue, but you are at liberty to take and to reject my sugges- 
tions. At the end of the day, you need to make an informed de- 
cision, and I am dedicated to ensuring that you are comfortable 
with the choice and that you are challenging yourself to further 
your artistic vision. In other words, I, as the professor, am in 
charge of the class. A hierarchical structure, both socially and 
artistically, exists. 

For this group project, we are going to usurp this hierarchy. I 
will be part of the student body and a series of chance oper- 
ations will determine the order of conversations. We are first 
going to spend an hour examining each other’s homework. Just 
to reiterate, the homework after our workshop “Ten-line Draw- 
ings: the Mapping between the Artist and ‘Water’” is to produce 
a 100-line drawing as well as a 100-word explanation. Coinci- 
dentally, I also did the same homework. What I would do is to 
use my chance operation to determine the distribution of the 
drawings and writings, and we will each spend sixty minutes to 
decode the drawing and the accompanying writing we receive. 
You are welcome to work on this task anywhere in Providence. 
I am offering you much more time than you would need so that 
you can also slowly warm up in the class. We will reconvene at 
12.30 pm at Benson Hall 306 and we will share the drawings and 
writings of others, as well as our own findings. I will not lead the 
discussions, but will use another chance operation to invite peo- 
ple to talk. In a way, since no drawings or writings are signed, 
you can all audaciously comment. I strongly encourage you to 



 

do so—I find excitement in critiquing your work and getting my 
work critiqued by you all. 

Following the group discussion on the homework, we will enter 
the core part of this class meeting. You will be given two hours 
to work on a new project which is called “X-line Drawing and 
Y-word Manifesto.” Because of my workshop in the last class 
session, your homework assignment, and our group discussions 
on each others’ work, you should now be less confused about 
key concepts such as lines, dimensions, and most importantly, 
the “water” outlined in David Foster Wallace’s talk. In this in- 
class assignment, you are free to define “X,” “Y,” “drawing,” as 
well as “manifesto,” and you should try your best to highlight 
your artistic ambition with both lines and words. In short, you 
are to decide what interests you in this assignment as long as 
you are able to justify it. 

Three things will be due at 3 pm. 

A. a drawing; 
B. a manifesto; 
C. a clear definitions of “X,” “Y,” “drawing,” 

and “manifesto” in this assignment. 

As we come back, we will first have a 20-minute tea break. I will 
also have some Asian shrimp crackers with different beverages. 
We will start another informal group critique at 3.20, and will 
use the remaining 60 minutes to talk about each other’s work. 
As you might expect, a third chance operation will be intro- 
duced to design the order of presentation, and each person 
will have around 5 minutes to showcase your work. After each 
person’s casual speech, chance will determine the person who 
is going to offer a quick comment on the talk. It does not have to 
be formal, and I am included in all chance operations as well as 
all presentations. I am one of you. 

Last but not least, I would invite you to think what it real- 
ly means for us to spend this afternoon working both inde- 
pendently and inter-dependently on the definitions, drawings, 
and writings. I will be in touch in the next few weeks during our 
individual meetings to touch base on the efficacy of breaking 
the boundary between the instructor and students, and that 
among yourselves as students. Additionally, if you are not se- 
lected by chance to speak during class today, we will have a 
more in-depth conversation during our individual sessions. 



 

SCHEDULE: 
 
 
 
 
 
 
 
 
 
 

GOALS: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OUTCOMES: 

 
11:20–12:20 
Independent homework decoding 
12:30–1:00 
Group discussion on homework 
1:00–3:00 
Independent project on “X-line Drawing and 
Y-word Manifesto” 
3:00–3:20 
Tea break 
3:20–4:20 
Individual presentation on in-class assignment 

 

A. To reflect on the previous workshop as well 
as the homework assignment from both 
oneself and each other. 

B. To audaciously question and critique choices 
from both oneself and each other. 

C. To understand the diversity of people’s 
artistic responses to the same assignment 
prompt by investigating others’ drawings 
and writings and comparing them with one’s 
own. 

D. To foster people’s awareness as well as 
attention in class by inviting chance to de- 
termine the distribution of homework, the 
order of presentation, and the voice of feed- 
back. 

E. To, in a way, try to usurp the hierarchy in an 
academic setting between professors and 
students. 

 

A. A desire to interpret others’ homework 
assignment and to provide thoughtful feed- 
backs and comments. 20% 

B. Dedication to the completion of the assign- 
ment within the two-hour span. 10% 

C. Clear commitment to refining the relevant 
definitions and tasks in the “X-line Drawing 
and Y-word Manifesto”. 30% 

D. Audacity in group critiques to respect, con- 
textualize and question works. 20% 

E. Thoughtfulness and honesty regarding the 
content of this in-class assignment in indi- 
vidual follow-up sessions. 20% 



 

THE QUALITIES OF BASIC COMPETENCY FOR PROJECT: 
— punctuality and attendance of the five-hour 

class project workshop 
— an interest in engaging in conversation with 

peers and instructor 
— active participation in the group discussion 

and an intention to follow chance operations 
— completion of the definition of “X,” “Y,” 

“Drawing,” and “Manifesto” 
— a sense of respect in an academic setting 

THE QUALITIES OF ADVANCED COMPETENCY FOR 
PROJECT: 

— excellent time management during 
individual and group assignments 

— heightened inquiry showcased in personal 
definition of key terms for this project 

— sophisticated understanding of the 
conditions and ramifications of chance 
operations 

— a keen sense to decode the invisible within 
academic structures for one’s own context 

— sensitivity to institutional demands as well 
as belief templates in classroom settings 

RELATED MATERIALS OF INTEREST: 
1. David Foster Wallace’s commencement 

speech at Kenyon College in 2005 
http://bulletin-archive.kenyon.edu/x4280.html 

2. Stuart Hall, Representation and the Media 
http://risd.kanopystreaming.com/video/ 
stuart-hall-representation-media 

3. Sol LeWitt, Sentences on Conceptual Art 
http://www.altx.com/vizarts/conceptual.html 

4. Agnes Martin, With My Back to the World 
https://www.kanopy.com/product/agnes- 
martin-my-back-world 

5. Robert Venturi and Denise Scott Brown, 
Non-straightforward Architecture: A Gentle 
Manifesto 
RISD Fleet Library Special Reserve for this 
Course 



 

MID-TERM FEEDBACK FORM 
Please complete the questions below. The purpose of these questions is to af- 
ford me the opportunity to foster a student-centered classroom experience for 
each and all of you. Please set up appointments with me if you think it is nec- 
essary to have alternative ways of communications. On the other hand, if any 
questions are seem irrelevant to your learning experience, please feel free to 
dismiss them. 

Just a reminder, our course goals are: 

To strengthen technical foundations 
To promote visual literacy 
To develop critical thinking skills 
To engage in artistic ways to express rather than to impress 
To cultivate self-reflection models 
To foster printmaking communities with both majors and 
non-majors beyond this class. 

SECTION A 

Class readings and videos were relevant to the topics and promoted learning. 

 
A B C D E 

 
Demonstrations were helpful and requests were honored. 

 
A B C D E 

 
Critiques were insightful and formats were diverse. 

 
A B C D E 

 
Slide presentations were clear and synthesized. 

 
A B C D E 

 
The field trip was informative and not superfluous. 

 
A B C D E 



 

SECTION B 

Which of these teaching pedagogies was most helpful for you learning the material? Which 
should I keep using? Select ALL that apply: 

 

   Lectures    Blog Site 
 

   Readings    
 
   Demonstrations    

 
   Homework Problems 

Reflection Journal 
 
In-class 5-hour Drawing 
Workshop 

 
   Group Critique 

 
   Reflection Worksheet 

 
    Other, please list: 

   Individual Critique 
 
   Art Diary 

 
     Visiting Artist Lectures 

 
 
 
 
SECTION C 

1. So far, what are the three most important ideas, sets of facts, concepts, skills, theories you 
have learned in this course? 

 
 
 
 
 
 
 
 
2. What classroom activities (lecture, discussion, demonstration, etc) have been most effective 

for you to learn? And why? 
 
 
 
 
 
 
 
 
3. What classroom activities have been confusing or not particularly helpful? 



 

4. What classroom activities NOT USED thus far would help you learn better in 
this course? 

 
 
 
 
 
 
 
 
5. What about “external” activities such as office hours and email 

communications? How are they working for you? 
 
 
 
 
 
 
 
 
6. Do you have any other comments or concerns? Please remember, if you 

are interested in alternative ways of expressing your ideas, please set up an 
appointment with me. I am here for you. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
THANKS AND CONGRATULATIONS FOR GETTING HALFWAY! 



 

ASSESSMENT AND GRADING FRAMEWORK 
Grading Structure 
Class participation — 25% 
Pre-class art diary and post-class reflection journal — 20% 
Midterm Project — 15% 
Final Print Project — 30% 
Final Research Paper — 10% 

 
 EXCEEDS 

EXPECTATIONS 
(86-100%) 

MEETS 
EXPECTATIONS 
(71-85%) 

ATTEMPTS 
TO MEET 
EXPECTATIONS 
(61-70%) 

DOESN’T MEET 
EXPECTATIONS 
(0-60%) 

 Always attend Almost always Often attend class- Efforts to attend 
 classes, exhib- attend classes, es, exhibit dedica- classes, exhib- 

CLASS 
PARTICIPATION 

it dedication to 
demonstrations, 
show respect for 
others, and come 

exhibit dedication 
to demonstrations, 
show respect for 
others, and come 

tion to demonstra- 
tions, show respect 
for others, and 
come prepared. 

it dedication to 
demonstrations, 
show respect for 
others, and come 

 prepared. prepared.  prepared are 
    minimal. 

 Always reflect on Almost always Often reflect on Efforts to reflect 
 previous class ses- reflect on previous previous class on previous class 
 sions and use the class sessions and sessions and use sessions and com- 

PRE-CLASS 
ART DIARY 
AND 
POST-CLASS 
REFLECTION 
JOURNAL 

format of the jour- 
nal to communi- 
cate with me. Since 
I am only collecting 
the reflection jour- 
nal and not the art 
diary, treat it as an 
internal reflection 

use the format of 
the journal to com- 
municate with me. 

the format of the 
journal to commu- 
nicate with me. 

municate with me 
are minimal. 

 process and use    
 that time period    
 to warm up and to    
 think, at least, a bit.    

 1. Complete the 
assignment; 

Any four of the five 
from the left. 

Any three of the 
five from the left. 

Any two of the five 
from the left. 

 
 

MIDTERM 
PROJECT 

2. Showcase both 
conceptual 
and technical 
strength; 

3. Thoughtful 
work presenta- 
tion 

   

 4. Concise work 
description 

   

 5. Use time 
wisely. 

   



 

 
 

 EXCEEDS 
EXPECTATIONS 
(86-100%) 

MEETS 
EXPECTATIONS 
(71-85%) 

ATTEMPTS 
TO MEET 
EXPECTATIONS 
(61-70%) 

DOESN’T MEET 
EXPECTATIONS 
(0-60%) 

 Any seven of the 
following eight 
qualities of 
excellence: 

Any six of the eight 
from the left. 

Any five of the 
eight from the left. 

Any four of the 
eight from the left. 

 1. Complete the 
assignment; 

   

 2. Showcase both 
conceptual 
and technical 
strength; 

   

 3. Thoughtful 
work presenta- 
tion 

   

 
FINAL PRINT 
PROJECT 

4. Concise work 
description 

5. Use time wisely 
6. Synthesize 

through this 
project one’s 
own devel- 
opments and 
struggles 
during this 
semester 

   

 7. Understand 
social construct 
in a studio art 
class 

   

 8. Contemplate 
future artistic 
directions. 

   

 1. Punctual 
upload 

Any four of the five 
from the left. 

Any three of the 
five from the left. 

Any two of the five 
from the left. 

 2. Concise and 
clear writing 

   

FINAL 
RESEARCH 
PAPER 

3. Thorough 
research on 
subject matter 

4. Thoughtful 
synthesis and 
organization 

   

 5. Creative writing 
style 

   



 

After calculation: 
A 
100-96 

A 
91-95 

B+ 
86-90 

B 
81-85 

B 
76-80 

 
C+ 
71-75 

C 
66-70 

C- 
61-65 

D+ 
56-60 

etc… 

 
On a side note: During any of our one-on-one sessions, you will be able to dis- 
cuss your grades with me. At the end of the semester, if you would like, please 
email me with the grade you think you will receive. If the grade you offer is ex- 
actly the grade I will give you, your grade will be replaced with a higher one (A- 
to A, for instance). I trust that if students have a clear and accurate understand- 
ing of their performance (and also in this sense, my assessment framework) in 
the class, they should be acknowledged and rewarded. And emailing me with 
your perception of your grade is absolutely not mandatory. 


